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Preface

tit

The enclosed materials are a series of activities that can be

used to gain skills in the process of' decision making. The -

activicies.represent a variety of 'Ways of achieving the skills

of decision making through individual and/or group activities.

By consulting the table of contents, one should be able to choose

an activity to meet a given situation.

The chart on the two following pages represents a summation

objectives and activities based on student needs in attaini

decision making skills.
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Why each decision-making skills?

As human beings
\

1

we are faced with decisions every day of our lives. Marty

of these decisions. areof critical importance, but few of us have learned a
logical, systematic process of making and evaluating our decisions. Instead, \
we oXiten make decisions based on impulsive reactions, or sometimes passively .

avoid the problem.
,

Research indicates that problem-solving and decision-makiniAki4ls can be
jaug L. By learning a general strategy of decision- making, a student could
fac al-life decision-making situations with great% confidence in,a satis-
fying utcome0

\

'')...

./

Al ough no technique can guarantee a successful decision, a studentewho
learns a general strategy of decision - making should gain confidence that-he
has the tools todeal with real-life problems,even though a solution may not
immediately occur to him.

Can decision-making skills betaught?

A gener 1 strategy of decision-making can be learnedilv d and evalu-
ated. .

---i__

i
A first -ep in learning the process involves thfnking-Lthinkipg about

both personal acid group values. Considering values removes the implication
of Fright" or "wrong" outcome's of decisions, emphasizing instead an effective
use of a process, in the belief that a considered decision generally leads
to more satisfying results than a decision based on impulse..

:

-_,

Will student who learns a set of decision-making skills make better 'decisions?

N set of skills, learned and practiced in h classroom, can be guaranteed
\to carry over into "real life". However, learning the techniques for con-
sclousl systematic decision-making skills increases the learner's freedom,
since he isvore likely to recognize alternatives and consequences. It in-
creases his control over his life by limiting the degree to which impulse,
emotion and other people determine his decisions. If he chooses to exercise
decision-making skills., he should increase the possibility that his decisiofis

.will help him to achieve what he values.

Wh L are the steps we follow in making a reasoned decision?_ . ,

4'!

A tep -by -step model, while necessarily an artificial construction, can
be seful in understanding our own methods of arriving at decision[. Each

,

stu y we have examined presents its own model; howevfr,.the models seem to .

inc ude similar elements: recognition of the problein, Onsideration of al-
te atives and consequences, and evaluating the results of the decision for
exp cted results and degree of self-satisfaction.

10
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\
N

`the model below, taken' ffom a paper entitled Cognitive Processes, Problem-
Solving: and Effective Behavior by Olbrilla and Coldfried, offer possibilities'
foe,studettt discussion and activities.'

I What is the problem? State i
--,\

2.\ Ask yourself "What can a perso
of as many .alteinatjves as poss

"good," or appropriate the alter

more alternatives occur to you.

as clearly as you can.

possibly do in tbis'sivation?", Think
le,' without worrying about how "bad,"
tves may seem. Continue until no

3. Begin the acual.decition-making
a. Anticipate the possible conse

are the various things thatico

personal, social, short.and 1
b. This Step requires an examinati

consequences acceptable to me?
I have to change my on habit pat

c. Choose the alternative which in

best.chance of salving the probl

4. Perform the selected behavior. (In real lifseor in a role - playing
sttuation.) Verify the solutio .by obser ing the consequences of
the deciskon. Row does it. work? Are you satisfied? If not return
to the second-best alternative and continue totest deciOons until
you are satisfied with the outcome.

cess.

ces of each,alternatives What
happen as & result? (Consider
erm consequences.)
of yourvalue system. Are thoe
will others be Affe d.

rns?

ur judgment, seems to have the
iatisfactbrily:

F

Ai?
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Your own values

I

I 4

Usually the more accurately the individual rceives his value , the more

able he is to.make satisfactory decisions and set approptiate goals for himself.

List the ten things you value:

1
6.

2. 7.

3. 8.

4. 9.
4e-

5. 10.

Would you star the three values you think sre the most 1.mportant to you and

check the three least important to you.
34'

.r

,
To decide which of our values is most impo ,is often very4ifficult.

The f011owieg is a values-test which shoulehelp ou to do just that. Take the

test wurself,qicore and analyze the results according to the directions given.

The esultwifl be rank ordering from most to,leastimportant of twelve selected

values:..

RORCED CHOICE VALUES.TEST**'

Directions:%' Circle:the humber preceding one of the two choices in each cate-

gory. You mus t choose one number in each pair of items. The test

is op the fo216 g page.

Directions for Scoring Values Test: Do not read these directions,until you have

completed the test which is on the following page.

. 4
. ,

1, Count the number of times
insert the number counted

in he box on page 3. Do

you circfed Si. on the Values Test and .

in the blank to the left of statement #1

this for each of the items through #12.,

2°.
Rink the items in the column to the right by assigning number 1 to .

the item that vou circled the most times, number.2 to the item circled

the second highest number of times, etc. In case of a tie give the

items all the same rank, but allow a full number, count for each item.

For example, if.there is atie on number 3 Assign two number threes,

which take up the 3 and 4 spot maltfnthe 5 next rank.

h When you have completed ranking, you may. look at the kev column 'to

the l eft of the ranking and determine your highest to lowest values.

Example: If 010 is ranked 1, that means your highest value is

"orderliness."

Be sure to check with the teacher if you have questions on scoring

or ranking.
-

**Teehing Topics,'Institute of Life Insurance & Health Insurance Inbt.:, Spring 1970

5 (4_
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No. of times
U

circled Key

SECURITY

INFLUENCE

RECOGNITION

HELPFULNESS

FREEDOM

NEW EXPERIENCE

FRIENDLINESS

FAMILY LIFE

RELIGION

ORDERLINESS

WEALTH.

WORKMANSHIP

1. To be reasonably sure about the

future for myself and my family
1

2. To have influence with people

3. To have peo think well of me ,

Rank

4. To do things f r my family and others

5. To have as much freedom as possible
to do the things 't want

, 44

6. To do new and different things ofted

7. To have friends

8. TO arrange for a family atmosphere
that makes for satisfying living

9. To do what is right according to
my beliefs

10. To.have things neat, orderly and
organized

11. To have as many good things as possible

12. :To do things well

From the Values test list the twelve valuei in the order of their importance:

1.

2.

4.

5.

6.

7.

8.

9.

10.

11.

12.

How does this list compare to the one you made on the first page17???

A

,
.4...7,4..4.

N
%

5
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6--to dolnew and different thingsften
12--to dolthinga well

. 9--to do[what is right according to my beliefs
;

. 12-Ito doithings well

1--to beireasonably sure about the future Tor myself and4Trrarrrily

10--to ha e.things neat,.orderly and org"7
3--to ha e people think well of-me

..od

8--to cr ate an atmosphere that makes for satifying.family living
. 5--to ha e as Ruch freedom as possible to do things I want to do

6--to do,new and different things often
6--to do new and different things often

10--to have things neat, orderly and.drganized
. 1--to be reasonably sure about the future for myself and my family
5--to have as much freedom as possible to do things I want to do

. 3--to have people thlnk well of me

6--to do new and different things'often .

. 5--to have as much freedom as possible to do things I want to do
7--to have friends

10--to
have things neat, orderly and organized

11--to have.as many good things as possible.
2--to have influence' with people

4--to do things for my family and other
. 8--to create an atmosphere that makes for_satisfying family living

97-to do what is right according to my beliefs
. 8--to.create an atmosphere that makes for satisfying family living
12--to do things. well

. 4--to,do things fot my family and others
5--to have as much freedom as passible to do thing want to do

. 9--to do what is, right according to my beliefs

11--to have as many go d things as possible
1 - '-to to reasonably su about tlig\future for myself my family

, 2--to'have influence wit opIe

. 9--to do what is right according to m beliefs
10--to have things neat, orderly and orgy ized

. clO new and diffirent things often

7--to have friends'
. 4--to do things fCir.trly family and others

6-=to do new and different things often
. 2--to have influence with people

5--to have as, much freedom as possible eo do things I want to do
. 4--to do things for my family and others \

8 - -to create an atmosphere that makes for satisfying family living

. 2--to have influence with people
9--to do what is right according to my beliefs

. 1--to be reasonably sure about the future tor myself and my family
R--t olcreata an atmosphere that makes, for satisfyingjamily living

. 5--to have as much freedom as possible to do things I cant to d
10--to have things neat, orderly and organized

. 7--to have friends

9--to do what is right according to titY beliefs

. 1--to be reasonably sure about the future for myself and my family

11--to have as many good things as ssible

. 3--to have people think well of me

10--to have things neat, orderly and organized A

.
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4

2--to
8 - -to

3--to

4--to

. 2-,to

6--to

. 7--to
8--to

. 5--tu
12--to

. 3--to

11 - -tp

. 2--to

10--to
. 6--to

9--to

. 1--to

6--to

. 3--td.

7--to

. 7--to

11--to
. 2--to
7--to

4--to

9--to
. 5--to

11--to

. 1--to

4--to

1--to

7--to

ve influence with people--

reate an atmosphere thatmakes for
gave. people think well of me
do. things for by family and others

have influence with people

db'new and different things oft/n

have friends
4

Creato an atmosphere that Makes fbr alliTying family living
have as much freedom as possible to do things'i want to do
do things well

have people think well of me
have as many good things as possible

satisfying family living

have influence with people

have things neat, orderly and organiied
do new and different things often

do what is right according to my beliefs
be reasonably? sure about the future for myself
.do new and different things often
have people think well of
have friends
have friends

have as many gbod things as possible
have influenceN1th people
have friends

do things for My family and others
do what is right accbrding to my beliefs
havelas much freedom as possible to do e4.1.ngs-I
have- s many good things as possible

be rea onable.sure about the future for myself
do thin for my family and others
be reasonably sure about the future for
have friends \

have pedple think well of me
12 - -to do things well

. 1-- to be'reasonably s

3--to have people think

have as mich freedo5'-to

9--to

. 1--to

9--to

7--to

12--to

. 1--to

12 -to

. 3--to

5'- -to

.11--to

f--to

V.to
. 7 ? -to

10- -to

. 6--td
8--to

e about the future
ell of me

as possible to do things I
do what is right &cop:ling to my beliefs
be reasonably sure ab6ut the future for myself

do whit is right according to my beliefs ,

have friends
do things well

he reasonably sure about the fiuture for myself
do things well

have people think well of me
have as mush freedom as possible to do
have as many good things as possible
do things well

differsMew'andediffere t things often
have as many good th gs as possi4e
hal, friends
hav things neat, orderly and organized
do' ew and different things often

ores e an atmosphere that makes for satisfying

and my family

want to do

and my family

myself and my family

for myself and my family

things I

e

16'

wait to do

and my family

and my family

want to do

v.,/ 4.
lb

family living

6b

4
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. 3--to

46-to
. 8--to

10--to
. 4--to

11-A-to

.10--to

12--to

. 2--to

11--t6
. 4--to

: 10--to

. 2--to
12--to
4--to

12--to
. 4-to
Y=-to

5--to

8--to

: 2--to

1--to

have people think well of' me

do what is xight according to my beliefs

create an atmosphere that makes for satisfying family living
have things neat, orderly,.and organized
do things for my family and others

have as many good things as possible

have things neat, orderly and organized
do things well .

have influence with people
have as many good things as possible'
do things for my family and others

have things neat, orderly and organized
have dflugApe with people
do thi gs

do th ngs for my family and others
dq things well

do things for my family nd other,"
have friends

have as much freedom as possible to

create an atmosphere that makes for
have influence with people

have people think yell of me

`)

. . 4* "

do thifts I want to do
satisfyifig family living

4.

4
w vs,

17
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A

Purpose:

Objective:

`becision Making Skills

Honesty

41*

To help the student see the need for basic honesty with ea ch other,
and tkat honesty is practiced in little things in every day living.

The student will exercise the decision making skills including pos-
sible consequences and alternatives. He will be able'to see himself
and his attitudes toward honesty In a more real light.

a)9 Have the student read and make deciSians on thy. two case studies.
They, should make use of alternate possibilities, consequenCes of
the decisiot made and re-evaluation of the decision.

b) The student4 should mark the question page on a yes-no 'isi's:-
- These questions can then be used as a discussion starter. The
students may sort the questions into two groups - -l) those that
denote desirable traits .and 2rthose where changes may need to be
made.

Case study 01
,

.2.

The newspapers have been telling the story, of an aerial highjacking. The
highjacker asked for and got $500,000.00 and a parachute. The plane took of
and later landed at a distant airport,,. but neither thg man or the monety"were on
board. ' .

'N As you were cArking alone in a bean field stringing beans youcome upon a
canvas bag. The

4
bag was locked buc,when you alt it open you found money inside

(later counted o to'be $495,000.00). "The money was in small bills none of which
was of larger denomination than a $20.00 bill. As you were working alone, as far
as you know no one knows about ypar find.

You must decide what to do with the money. Your decision is:

Caiie study 02
1

As John was walking doiin the sidewalk he found a $5.00 bill. About 20 feet
*ad were two people looking .through their pockets and purses; obviously hpoltIng
fo something they had lost. They seemed quite distressed over having)losE'ihe
item. If you were John what would rou do about the $5.00 bill?' ,

t6.11. Co 4 rYour decision is: .
....

1. 1.

Vt4 y4.4, .

18
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Mark in the appropriate Yes WO column for each gdestion

( 'N ' "I
d$4

Yes No

1. Does my conscience err bother me?

.

2. 1 know what is right from what is wrong.
,

3 Hy xaivnts_eunished me for doing wrong.

.
.

4. 21), parents never punish me.
.

5. Under any conditions, if I find something I can keep it.

6. Something is wrong only if I Teel it is wrong: '
.

-_, z

.-7._ The Ten Commandments were for people 2500 years ago.
.

8. I do not usually repeat doing something for which I have been

,punished.

9. 1 have had things stolen from me before.

10. If .a person lies to me I don't really mind as long as e profited

from it.. $
,

11. 1 have never taken lhing that belongs to another person: .....

4
ei k f12. 1 nape "1:0,13. Cooper" never gets -caught.

.

13. steal from the richJis alright.

f
Ii k. Ho es-ty is not red4y.necessary in or er to be 'a good friend.

15. If I loose something I really would appreciate having it back.
.

16.' I get my- sense of right and wrong mainly from my parents.

".. i(:
%`...,.

'1/4

..
,,f
.,

'.te
,..,\

. r
._17. If a student' was observe gettiag into my 4ocker J AirevalpwantViw

-'4,t,.1, , . ,T. , .00,,,. 7"..,....
,.t 134 110

, , rA.'14' the peon a.gsaw him to fell he plrincipal abourt'it.4

A.....1
18. \Shop711R1124 is not a crime. .

t

19. believe a person should 'be responsible for what he doe .
.

.
iA

. \ .
. .

. . .

19
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BASIC4ILLS FOR DISCiSSING INTERPERSONAL RELATIONS

SKILLS IN HELPING OTHER UNDERSTAND YOU AS .A PERSON

Helping otters understand what you are responding to.
,

v. BEHAVIOR DESCRIPTION: You try to let others know what behavior you are respond-
s ingto by describing it clearly enough and specifically enough that they know%

what you observed. To do this you must descibe visible evidence - -behavior
that is open to anybbdy's observation. :v
,

.
1

.

You avoid describing character traits or imputing motives or intent to the
'other person and restrict yourself to stating what he 41.d.

%.

... .

EXAMPLES: "Bob, you seem to take the opposite of whate er Hirry suggests today."
(NOT - "Bob, you're just trying tosshow ,Harry up." This is of a
description but an accµaation of unfavorable'motives.)

\ .

- -

others-Jim, you've talked e than thers on .phis topic. Several ices
/ou,cut others\Off be ore they had fin1she60-

.(NOT - "Jim, you're too rude!" which names a trait and gives o
evidence. NOT - "Jith; you always wantto hog the center of atten-
tion." tich impute* an unfavb*able moti.;)h\or intention.)

,

"Same I had not finiiithed my statement when you cut id."
,,

,

(NOT - "Sam;;_you deliberately viidnAlet me finish.",,The word
..

%-
"delibitateli" implies that Sam knass ugly and intentionally cut
you off. All anybody caf observe is' that he did cut you off.)

.

1°

rv.,

develop skik,in describing behavior you poOk sharpen your obbervation of
what actually did occuf..110 you do you may' find that many of your cotiltdiqns-

1-
'' are ta,sect_less QM Akerv4.1p.evi'dence-,thak onspour am feelipgi%Of ififtialirTvl

,

, .

-'47"4 I''affectnrInseAritY',. jea,ousy, or r./ Thus, accusations ate usually
express ons of feelings and not c ona at all.

. 4.,

C

4.

9
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BASIC SKILLS FOR DISCUSSING INTERPERSONAL RELATIONS

SKILLS IN HELPING OTHERS UNDERSTAND YOU AS A PERSON

Helping others- understand what you are feeling.

DESC RIBING YOUR FEELINGS: You try to make clear what feelings you are exper-
. iencing by naming or identifying them. The statement must (1) refer to "I";

", or "my" , and (2) specify some kind of feeling -- by name, simile, or
of er figure of speech., Because expressing feelings is so often confused
wi h describing feelings it is important -to make the difference clear. In
th following example notice that any expression of feeling. may be based on
qu to different feelings as shown by the coordinated descriptions of feeling
in the right hand column.

II

EXPRESSIONS OF FEELING
',-

Person% blushes and says nothing.

Person suddenc:,,becomes silent
in the midJ o conversation.

t I 's a wonderfAlperson:"

"You 'talk too much."
,web%

4

"Shut Up!

.

DESCRIPTIONS OF FEELING

"I feel embarrassed."
"I feel. pleased."
"I feel annoyed with you."

"I feel angry: " \
i:"I!taworriesi about, this.

"1 feel like I've een s ped.1'

"I enjoy her."
"I respect her abili ies t4i
"I'a in love with he bu
shoulchi't say so."

.Ltt

"I' bored.'!
"I ant to say somethin

el inferior at how

"IS feel hurt by what Au.\ to hear :tare." W,
. 11k:4-gel at myielf:"Ch,

"; feet angry with you:"

"I'm imitated with you tha
. wait so 'long in the cold!

I've been worried for, fear
might have had an accident!"

"Can't you ever be on time?"

"Damn you:

"You shouldn't have bought me such
an expensive gift:"

21.

you know.

42:1 afrai

\
d4 to

at you

"I'm furiously\Angry with you;"
"I'm worried about you and t wish I
didn't have to be!"
"I like you and resent you at the 'same
time."

"I really like it!"
"I feel, obligated to you and resent, mac.

"I feel inferior to you when I think
of the cheap present I gave you."



Anxiety About:future or, Conflict With Pa"renta Wishes for Future

Purpose: discussion of area of how a YOu ster deals
expectations.

h the area of parental
44

Objective: to present and minimise student anxie y pr sent concept of tolerance
and tact when dealing with others

My name is John Jones and I'm half way through my junior y in, high school.-
I have an older brother, Bill,; who dropped out of school presently working
as a used car salesman. Illso have two younger Asisters, hot in school back
home. My father is sa building contractor. Dad had planned o Bill becoming a
contractor and joining him in partnership. But since that didn't workout, Dad
n w is pinning his hopes far a father-son partnership on me.

Far the past several months I've been tutoring"Junior High School students
,

w o are having difficulty in math and science, aid I find it very exciting and
warding to help kids learn. Working with Dad would be okay, and the money

would be fOrly good, and I could look forward to taking over some day. But it
ju

1

t doesn't. seem nearly as interesting as working with kids.

4.4
.I don't want to disappoint nil parents; they'fe countingon me. and paying for

at of my edgcation. But right now teaching loq like it might offer me a lot
mo chaqces for personal satisfaction.,

. )

,I.don't know whether to chnge my plans frdm building to education or not.
=,

WHAT\\WOUp ?OU RECOMMENTObiAT,1641)60?

-V . 'IPEi __

..,...,. ,, " 1 .

.
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U \
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CAIEER DEVELOPMENT COUNSELING

THE "T" DIAGRAM
.4

r

PERSONAL

VALUES What I "ought" to do

INTERESTS --Whdt I "like" to do

' ABILITIES- What I am "able" to dp
'1p Jw ,

EXPECTATIONS - What I think I

probably do

2S-

SITUATIONAL

FAMILY & OTHER PERSON. OMMITMENT

OPpORTUNITIES\- Job and Training

. SOCIAL AND CULTURAL RULES - Age, Sex

RaCe,'Experiencp.
4

'



AREER D

THE "

\\

\t

I ought to get a job in which I

could utilize my education.

Feel a real need to help people to
make this societ a better one.'

3) MOney Is somewha important-I feel
like I need to s art out at least

$500 per month a en if it means tak-
ing a job I'm not "wild about."

4) I ought to'work hard and "succeed"
at 'something.

V LUES - What I "Ou ht" to do

" DIAGRAM

rr

INTERESTS- What I "like to do"

1) Like to work with young people.

2) Like to talk with people about their
problem

3) Want al of of variety and flexibility.
4) Enjoy t king responsibility - like

to org Jae and direct activities.
S) Couldn stand to just sitb.at aAdesk

and do, apex 'work 'all day.

6) I don't'like ,to write.

ABILITIES - What I am "able" to do

1) I am good at getting along with
people

2) IA'can drive car and4perate most
office machinery.

3) I have pretty good grades - partio-
larlyin social sciences, Science'
Math, P.m not too good eit'

4) 1 often come up with innovative

i.deas 'and am' pretty good at sellinv
them to,other people.

EXPECTATIONS - What I think I will

probably JO

.Probably will marry 2 - 4 years:.

Then I will work far few more years

.before stopping to raise a fabily
.

FAMILY, d" PERSONS, COMMITMENT

11.my fqlks don't care what I do as long
as I 'finish school.

2) Have educational loans to,pay off and

need toncome self supporting.

OPPORTUNITIES - Job training

When married rwill have to be to
locate where my husband does.
My parents can only helpsupport me in

1

school for 2 more years. If, I go to

graduate school I will have.to finance
it-myself.

The job mqrket seems tight all over, and
graduate schools are harder to get into.
have work as 'n volunteer at WMCA and
Pearl Buck

SOCIAL 6 CULTURAL RULES - Age, Sex, Race,
Experience

Have thought I might like to get into
administrative ar a. I think being a
Olen might work ainst me qn:this.

24
4

es%

r



CAREER DEVECOANI ,

ik

THE ,"T"- DIAG

SAMPLE "1"1

VALUES - What Ioug

I could not respect myself if I held a
lab that cos a subs ient position to
Anothor,,,I'demand quality. For example
I could n conside nursing, secretarial
work, etc, woul prefer an,oc upation
in

c\c
which I us my brain itftead o my

body. I conside a job such,as a PIE.
tedcher a cop-out. I,should get # s-

. ter'sclegree or Pb.D. and pursue-by

chosen field as extensively as I tan. I
am a great planner an I schedule eve
thing - including myself. Theoretically
I would like to get married a year after'

I graduate from college.-- perhaps two
,yetrs after I graduated. I should proh-

,

\

ably also .say that I would hope fora *o
hat pai well so I could, pursue variois

tiviti s which, are expehsive 'such as

ying, ter skiing, et . I wan to

d my C ildrento priv t' schop alsp
I have o make\a reaso le at t

o ndy. I woul rather\f nd work that
wa stimulating in inter tIpg, however,
t merely lUcrative. Wo Id much rather
be

;

1f-employed, a freed° 'is important
X0

INTE STS - What I ike to

I'have quite a few it4erestsikt :t I enjoy
4:
in my spare time. Th e area housand ,
things T haven't done hat I' Oo Id like

to try so I, woulcb like a prefe s' on that

"didii't 66nSiime 01 my' 1,enflo . Alsd,'",
,

sinee according to population e erts; I,
. am allowed, ?.3 children I would Oke to \

,Tend as pincli time ,I incsible cramming
all ,4 a;, ,dva% nd tlunqq.t.s into their -,

Ilrod;

ABILITIES n M> tact I am "able" to do

. I have a ter/ in amount'of mobility `in

those which re uire ma
liberal arts t subjetiOand none; in

FAMILY & ^0'1111-.R PERSONS, COMMITMENT

My\father is a lawyer and my mother is a
,

houhewife. -Roth are college graduates

and expect the same of me. They would
like me to have a job ."to fall .back on."

l want one for all the time. The parents
are cimite influential in.my life --

although not especially when it comes

to this particular thing.,
It migh be noted that my parents are
extremel success oriented and have both
won hone galore, They would probably
applaud aNhing that I did to enhance
my social pesitiod..

OPPORTUNITIES - Job & training

lhave been on the swim team for years
and truly love the sport. I think I ,-

would enjeiy.,c0 ching for a summer job. .

I hav ,my WSI aid this summer I will
ho lif guirding:ankteaching swimming.
And, u I have done the traditional
cleffca work at,a local stry.

SOCIAL & 64TURAL RULES - Age,
Ex .e e

a managerial position eIf I pnga

ill prpba be der a lot,of criti-

cism from, d103 are working under,mef.

And I may\ hs exit) o a bit of trouble
getting the. Oosi on due to discrimin-
ationNOtse .Vem ,a.iflharii,xpbetid :"

to Whopsew kr1
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Or

MY WORLD

`""'"Net

1) The large circle is your group (class:organization, etc.). 1.

2) Place yourself in thdls 11 circle in center -- write your initials.

3) 'a. Think of as many pe ple'as you can with whom you'have to relate,
in any degree. Ara small cirAes for each one and write their
initials.

b. Place nearest you tho you like the most and you listen to,what they
have to say. If any one of these influences you put an X over the
circle. If you think you influence him or her put another circle
around the first circle.

c, Placetfarthest away f;om you those you don't feel sure about, distrust,
dislilce, don't understand, cannot communicate well with.

dr.

A



Value Judgment

\*.
Do i likei"my profile"

Yes

e

17

If not, these are my alternatives: "(List all poSs1Bilities which come to mind)

a



;

2

Decision Making Skills

Overcoming Agaittzi

Purpose: Provide a possible non- threatening
small wedge to open up a way to

reach this most difficult kind

of person

Objective. Start aprOcess involvement With

another person

C Procedure: Fill out Who Am I questionnaire

Follow-up: Individual or small -gronp.dharing

questionnaire- results:

is

. feelings

b. what does it tell me

-) about myself

4

29
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A

WHO AM I

\ NAME CLASe:/

TWITHINGS I LIKE

2

1.9

. ti
\

y

,\
TWO THINGS I DISLIKE

\ 1 ,

2 .

TWO WORK EXPERIENCES k HAVE HAD

2

NO THINGS YOU SHOULD KNOW 'ABOUT ME

2

c

THE AINIMAI AM MOST LIKE

-7 I
4

THE ANIMAL I WISH I WERE LIKE

t

\



Purpose:

Objective:

DECISION MAKING SKILLS

Conforming to the Sthnderds of'Others.

To help the stutient see the advantages and dis-
advantages of accepting the standards of other

people.

When completed the student will be Able to examine the

available information, investigate possible'solutidns,
consider likely consequences and makell decision with
which he feels he will he able to live.

1. 20

Instructions to the teacher:

This packet 1s to be used to stimulate student self-evaluation

and 'class discussion:, The major part of the.discussiOn'and

the most meaningf Ediscussionwill come' fter the student

has completed the rub (p 3).

The only part of this packet that the student should see'is
the form on page 3 which he will fill out., This is to be .

filled out using himself and his thoughts,not what he thinks ql

others would feel or dd.

Page 2 is a suggested way fdi working on the black board so
the students will understand what kind of ideas you are

asking for.

Talk over with the students:
1. what you mean by the problem, or the decision

. which is to be made. .

2. what you mean by the information or facts that
will influence tfiat decision.

3. what is meant by accepting the consequence °an act.
4. what is meant by an alternative.
5. Questions you might consider for discussion;

a. What factors influenced my decision?
b. Am I willing to live with the consequences

of my decision?
c. How strong a part did emotions or feelings

play in the decision .L made. (These are-

often dominant in decision making).



21

(Model to be used on board
as a demonstration.)

1

, f0.

DeCksions: Conforbing
.... .

A. Problem; §hould I conform,to the dress and appearance standards
of my parents;

B. Facts: 1. I don't want to
2. Others would loqk at me as being different
3. I can't play basketball if I don't cut my hair
4. It's my life--I should be able to live lt.
5. Employekrs don't like long hair.
6.' Blue.j6ins are cheaper than slacks.
7. (List all other possible ideas ,available)

,

C. Possible solutions:

1. Compromije
a2 mode&te hair length,

- keep it combed
b) clean clothes -nodeiate - tuck shirt in

2. Leave home
v 3. Go square

4.

D. Decision

A

\

4

t
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Purpose:-

Objective:

DECISION MAKING SKILLS

Involvement

To aLd the student in determining the depth

to which he is involved in a given situation.

The student will be able to use the skills of
decision making to determine the depth of his,
involvement, to examine the consequences of his
,involvement, and possible alternatives.

h'eath'er instructioi:

This packet is to be used as a tool to stimulate

self evaluation and_discussion on involvement.

page 2 Is a model that can be put on the black-
board as a hypothetical situation te

show the students how the process works.

page 3 This form to be used by the students to fill
in their own feelings and possible outcomes
as they see them.

page 4 Alternate form. Depth_of involvement.
This can be used as supplement to the

involvement` pocket to investigate thi aspect
of depth of.inlolvement.

IP

ti
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Decision, to be made: Do I wish to become involved in the canned
(problem) food-drive?

If I do this;

(facts and information)
This will probably happen;
(censequence)'

4

1. Refuse'to.participate

2. Take part in the drive

3. Alternate ideas

a. Maki posters for the drive

b.. Offer.to count and keep tack
of materials brought in

4

by decision:

35\

1: a. some people will thi
. ,b. I'll have time to pta

c. others will disapprov
d. I don't like to solic

door

will

worthy
be helping.pthexc fdel

2. a. others will approve
I

wOrthy
lay get special pr vileges at
fichoo4

can't participata-i sp its

e. 'miss a good /V ro am,

k I'm lazy 1

baseball

door to

a. satisfaction if some help and
accomplishment

b. O.K. 5hallow involveMent

a

e

.01



Decision to be made;

(problem)

If I d9'this;

(facts and information)
This 411 probably happen;

(consequence)

N..

I

MV decision:

36
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Depth of Involvement

We are all involved in'schbol life and we call this "our school." The
decision hire is to what depth am I going to become involved in 'school "spirit"
and support my school.

ca>. .",
or4
t.)

3.4 9.4
p
oActivities that are considered part w
o

O. Sr

HI
of "school spirit" /

26

O >1
o 4./

*r4
41 >

4J '3
O 0 V
.+ E e
t.) -I 4..) 0. 4.4

...4 4-I 0 '.4 0 0
4-0 CU C U C 4..)
1.4 V 40 0 0 4,./ E d)
O. to T) /Ai id *--.

M .r)
/-4 ' '-I CI. I-, CO

3

3.

I.

1

.0 0 or4
V V a. 4/
e 0 0 1111
a. 0.. .1-1`. 0. u In
0 0 14 44 0 X
4.) 0. 4..)
I..1

g

MI . 11
CI 1- 1 4.1 14

S

,37



BROADEtlINGOPTIONS AND THE DECISION-MAKING BASE

4

As you observe the maze you notice it is a two gatez &based upon
making one decision or another. It can be applied in any ase where
progressive chores may lead. to a summon direction.

Example:

, 1,2,3

8,9

I like to Igor t

1. People

2. Things

3. Ideas

Would I like best to work with peopVin-
1

4. Groups
5. O as individuals `N 4\..

\. .

In my min's I would enjoy the

6. P1 ing or
7. Ap ying (knowledge and projects)

While wor ng I do my best while working--, I\

Alone
With others

10,11 I have a personal plan for my finances

10. Yes
11. No

12,13 I have exploired and listed the carders r pre er

11

12. Yes
13.' No

I/ 14,15 My alternative selec ions are also listed

16,17 I

t

?.4. -Yes

15. No

I have made an appointment to discuss these planswith a
telfher or counselor

16. Yes
No17.

38
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Group Dbcisions

I., Purpose:

Grdup consensus,peans that the prediction for any
item must be agreed upon by each group member before it
becomes a part of the group decision.

;

II. Objective:
kt

To acquaint teachers and students with the skills used
in makingvgYoup decisions.

/..

I

,40
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Group Consensus

by

Problem StateMent

Solving problems so they stay solved requires that the organizational
development Problem ,Statement be as concrete as possible and .iat it satiety

four guidelines'as indicated below.

4ihe most important guideline for writing a good problem statement is
inclusion of a specific goal for improvement. Two kinds of confusion can
arise when you are attempting to describe the goal for improvement in your
statement. One relates, to the fact that ther%may bo many possible major
and minor goals in the problem situation.

The second kind of confusion arises frot; the need to be .specific in

wriing the problem tegent;.while at the same., time beihg ready to change

the statement any e new understandings of the,problem situation indicates
that you sholild i PS....

. Supposg th aid to you, "We have a communication problem among our
students. What would you suggest we do about it?". You would Lindeubtedly

want .g ask many questions before hazarding an action suggestion. What is
it that is not being communicated? Who feels theneed for such cemmunica-
/Lion?' Why isn't this c , ,, unicationriaking pIacp? Specifically, who would..

need/ to be communicating -'at to whom in ordertOr the problem to be improved?

.
. .. .

'the latter statement covers four points that are suggested. as guidelines
for writing a.good problem statement. It answers each Of.these guideline .

. Auestions: . .

.

1. Who is affected Members of the student boci?,ake affected.'

2. Who is oauding it? The Student Council deems to see themselves as
mainly fesponsible. "---we haven"t given adequateattention---."

3. What kind ofeaproblem is it? Note that the reason for the problem
is a lack of adequate means for doing something. need ways.

of sharing;.--."

4. What is tile goal for improvement? Specifically, how will things
look 4hen the goaltas been achieved? In this cas it has been .

made clear that the goal is not simply increased Alifiunicatibns.-

The goal is creation of "----" vat's of sharing that don't take,

up time of those to whom.iparticular idea is'not relevant.

41
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GROUP AG

.Group functioning is improved if members- ave clear expectations, of what
kinds of beitaviorire expected of them as `group members.

Here are some sampleekof agreements that a group might accept.

-1) Confidentiality:. When talking with people who are not members of
this group, I understand that I may report anythihg that happens in
the group dS long as I do not name or identify indfv4dual members
In connection with incidents that might embarrass them or reflect
unfavorably upon them,

2) Directness: If I am dissatisfied with the way the group is going, I

will report my reactions directly to the group itself When it Is in
session.

If, outside of a regular session, another member tells me of
his dissatisfictions with the group, I will suggest that he bring
the batter up with the total, group at a regular session.

3) Survey: Any member may ask for a.survey.at any time. The requesting
member states what he wants to know from the total group. Some other
member then araphrases or clarifies the topic until all are, clear

awhat they , e,

being asked. Each person, in turn, briefly states hiss
current position on the topic in two or three sentences.

a

A survey is not a vote. It does not bind the group or its members.
...... o

A survey must. be taken at the time it is requested;' it suspends
any othei activity.,, .

42
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DECISION BY, CONSENSUS

INSTRUCTIONSA This is an exergise in group deCision4aaking>"-Your group is

to employ the method of Group Consensus in reaching its decision. This mean

4
that the prediction for each,of the items must be agreed upon by each group

member before it beoesas a part of the group decision. Consenbus is difficult

to reach. Therefore, not every ranking will meet with everyone's complete

approval. Try, as a group, to make each ranking one with which all group

members can at least partially agree. Here are some guides to,use in reaching

consensus:

1. Avoid arguing for your own individual, judgments. Approach

.the task on the basis of logic.

2. Avoid changing your mind only in order to reach agreement and

avoid conflict. Support only solutions with which you are able

to .agree somewhat, at least.

3. Avoid "conflict-reducing" techniques such as majority vote,

averaging or trading in reaching decision.

4. View differences of'opinion as helpful rather thai as a hin-

(

drance in decision making.

45
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Purpose:

SESION I

Help the group members e ome acquainted and at ease
with each other. Intro u the to'the concept of communica-
tion skills, non=evaluativ feedback, and structured\labora-
tory learning.*

\ '

Task: Who-am I in pairs and discu ion of personal goals and
expectations in the toted g up.

i

e.

. ,

Materials: 1) Paper, pencils

2) Pins
,3) Objectives

4) (For leaders only)

"Questions to ask about a Group's Interpersonal ProcesH"
5) "Summary of Basic Communication Skills for Improving

Interpersonal Relationships"

, SuggestJd 5 min. -- Introduction
Time -60 min. -- Who Am I?
Schedule 15 min. -- Check of perceptions (optional)

5 min. -- Introduce structured laboratory learning and

communication skilld. Passout "Summary of
Basic Communication Skills fepamproving Inter-
personal Relationships" pap

25 min. -- Sharing of expectatibns

Introduction: Introduce leaders, explain' the "Who am /" task. Pass out
pAper, pencils and pins; explain treat each person is to
write ten words, phrases, or sentifices which describe
him. Ask members to refrain from giving answers in the
form of roles, such as "Student", Vhusband ", etc.

Task: 1) Allow about temminutes for group to fill out "Who am I";

sheet. Have them pin the papers to their shoulders hen
choose a partner to whom they will talk.for three inutes.
Call time, choose new partners, and talk for three inutes
a ain. Continue until every group Member has talkid to
eeery other group member.

PTIONAL -When this has beep completed, mention that

ften we form impressions of people by their' appearance.
Gently mention-one or'two positive impressioni which you
formed an which were modified by talking to the person.
Ask if anyone else had this experience.

.

*Structured laboratory learning has a specific,goal for each session with a task,
16ctivity,' or exercise to implement the goal. This is in opposition to an un-
structured group where the group leader withdraws and lets the group find its
oulLway.

44. r
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Sharing of Expectations

Often, when people commit themselves to participation'in groups such as

these, they enter the experience with few, if any, concrete ideas, about

dkactly what they are getting into By sharing their expectations, anxieties,

apprehensions, ambivalences, etc., they'can begin to get a more comprehensive

view of (a) what they might hope to gain from paiticipation in this program,

and (b) what sorts of things will be taking place during tie sessions and for

what purposes. This exercise will serve to further acquaint members with each

other, allow them to air their concerns about this training program, and begin

to set the stage for personal goal change statements for Session 'Iwo.

Start this exercise by having members share expectations first in dyads,

then in quartets,4hen in total groups. You may wish to ask members to paraphrase

their fellowmembers'
expectations in the quartets and total group sharing.

dir
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SESSION II

35

Purpose The purpose is to confront the group with the prob of d eloping
trtst and confidentiality directly and to provide ssible uidelines

-------- for group action in the form of groupagreements. e prin ipal
skill to be introduced at this first session is the skill o
paraphrasing. 1

4
.

.
,

Communicltion Paraphrasing is stating in your own way what another's remar
Skill conveys to you, the other can begin to determine whether his

message is coming through as he intended. Paraphrase is use here
as a term for any means of the other person what his dea
or suggestion means to you.*

Task The Group Agreements are distributed. The task at the bottom of
the sheet is restated by the leader.

Materials 1) Group Agreements
2) Communication skill--paraphrasing

Suggested 5 minutes -- Introduction to task
Time Discussion of task by group
Schedule (Leader models paraphrasing when the first opportunity

arises in the group, and encourages group members to
paraphrase when there are unclear steements.)

Task

30 minutes -- Behavioral goal setting

Distribute Group Agreements and restate the group's task as
described at the bottom of the page. Inasmuch as you will be part
of the group, you will want probably to have some voice in the

agreements made. Your contributions to the making of decisions and
exploring alternatives should be kept to a minimum; but this does
not mean withdrawing from the discussion. To d crease the groups
reliance on you as an initiator of direction, t helps to look at

the floor rather than individual members; and when you respond to
a question, don't look directly at the perso you are addressing.

In other words, give as little reinforcement as possible in your

role as leader. Repeat the task if group members ask you questions
which indicate a dependence on you for providing direction to the

discussion. Force the responsibility for agreement on the group; .

if you have no strong preferences on a particular issue, indicate
that you will go along with any agreement the group makes.

*Taken from John Wallents paper, "Paraphrase: A Basic Communication Skill for

Improving Interpersonal Relationships"
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Gro 'Leader's

Role

Group Process

36

--If the group starts dise iing'somothing else, interrupt to
ask the group at large wh t agfeement has been reached, sine
you did not understand.wt tthe group had agreed to do.

--By use of questions like t ose abOle, keep the group on the ;\

topic in a supportive but ire manner.

To model paraphrasing in the group during the task and tcrencourage

group members in the use of this skill. For example, if an individ

ual says that confidentiality is important to them, the leader might

ask what it means to thgm. After the term has. been defined the
leader trtea to paraphrase what the individual has said and asks

-\\for a check. >If the leader is not accurate he tries again. If the

group members do not use the skill the group leader can encourage

them. Person A did not understand what person B just said and could'

. A paraphrase it for him (assuming A and 11 are talking together

about the task)? The leader might say to A, "Did you understand what

B just said? Could A paraphrase it for him?

Make a mental note of how the group reached its decision, but do not

call attention to the method. (Did everyone agree? Difild the gioup

accept and follow any of the bids for leadership? WhOse? Was thexe

anyone in the group to whom the. group did not listen or to whom they

made no response? Did the group as a whole make sure that everyone

expresses his opinions? Who was left out? How did they respond

to being left out?)

This information will provide the beginnings of a "data bank" that

the group leaders can draw on in future meetings, the data being
individual and group reactions and interactions.

The discussion of the task may have taken any one of several pos-
sible directions since it was non-directed: The most likely thing
that will have haipened in a stranger group is that participants*

will have taken time to feel oath other out and talk about the issues.

Behavioral Explain persona goal change* to the group. In programs like this

Goal one the greatest,nrogress is madeEy students who very early identify

Setting the sort of personal behavior they want to change and shariig this

with other memVers.of the group. In this way they receive help in

doing so, and commit themselves to working toward this change in

AP behavior. Urge membere to,give very serious thought to identifying
the,specific kinds of changes they want to make in their own personal

behavior and to .describe-an end state for behavior resulting trOm this

lab. Then discuss your own personal goal change and encourage other

members to state theirs.

*Perso 1 goal change is best stated in specific behavioral terms that reflect

behavior the group can observe, e.g., "I talk too much."
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Paraphrase

C
A Bald Communication S 11

.4oxImproving nterpersonal Halt ionships'-,
.

'\t

The Problem.: Tell somebody.your phone.nt4er and hvwill us ally repeat
it to make lure he heard it correctly; 'However; if ybu make a co plicated
statement, most people will express agreement -or disagreement wit out trying
to insure that they are responding to what you 4ntend. Mast people seem to
assume that what they understand from a statement is what thle other intends.

37

Row do you check to make sure tfiat.you understand another person's .ideaa,
information, or suggestions as he intended them?- How do you know that his
remark means the same to you as it does to'him?

Of course, you can
g

the bther person to clarify his remark by asking,
"What do you mean?" or "Tell me more;" or by saying "I don't understand."
However, after he has elaborated you still face the same queptioti. ":11tm I under-
standing his idea as he intended it to be underStood?", Your feeling of certainty
is no evidence that you do in fact understand.

The Skill: If you state in your own way what his remark conveys to yobs,
the other cam begin to determine whether his message is coming through as he
intended. Then, if he thinks you misunderstood, he can speak directly to the
specific misunderstanding you have revealed. I will use the term "paraphrase" "
for an means of showing the other person some'of the meaning you las from what
he said.

Paraphrasing, 4:en, is any way of revealing your understanding of.the other
.person's comment to test your understanding.'

,

.

AD additional benefit of paraphrasing. is that it lets the other know that
you are interested in'him. It is evidence. that you do want to understand what
he means. If Ibu can satisfy, the other that you really do understand his point,
he will probably be more willing to attempt to understand your views.

Paraphrasing, thus, is crucial in.attempting to bridge the interpersonal
gap. (1,) It increases the_accuracy of communication, and thus the degree of
mutual dr shared understanding.. (2) The act of paraphrasing itself conveys
feeling -- your interest in the other, your concern to see how he views things.

Learning to paraphrase: People sometimes think of paraphrasing as merely
putting the other person's ideas in'another way.. They try to say the same thing '"'

with different words. Such word-swapping may merely result in an illusion of
.mutual understanding, as in the following example.
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Sarah:
Fred:

Sarah:

Instead
asked himeelf, "

interchange might

Sarab:

Fred:

Sarah:

'Fred:

-

Sarah:

Jimfshould never hay beCome a teacher.
You mean teaching is t the right j b for him?
Exactly! Teaching is not the right job fot,J

/
.

of trying to re-word arah's statement, Fr d might have
at does Sarah's statement mean to me?" that ca e the
lave scmnded Aye this.

im should never have become a teach
o% mean he is too har h with childr
h, no. I meant that e has, such ex

can't by earn enough as ateacher.
Oh, I s You think h should hive

r.

n, maybe even _mei?
naive tastes that he

one into a field
that would have Insured bin a higher standard of 11,2,111g.

Exactly! Teaching is not the rightlob for Jim.

Effective paraphr
comes from an attitudez

this desire you reveal the
can check whether it matches the meaning'he intended it tocOfiveye

j.ng isnnt a trickor a verbal gieimick. It

esire to know what the other means. And to satisfy
Meaning his comment had for you so that the other

If the Other's statement was general, it may convey something'
specific to you.

Larry: I'd certainlyrlike to own this bOok.
iou: Does, it hha useful information in it? .

Larry: don't kn&w about that; I mean the binding is

beautiful.

.

Possibly the ()thee !' obmment suggests an example to You.

Laura: This: text has too many omissions; we should't adopt it.
You: a you mean,. for example, that it containssnothing about

the Negro's role in the development of America/

Laura; Yes, that't one example: It also lacks any discussion of
thadevelopment of the arts in America.

If the speaker's comment was very specific, it may convey a more

general idea to you

VA.

Ralph: Do you have 25 pencils I can borrow for my class?

You: Do you just want something for them to write with?' I ,

have about 15 ball-point pens and 10or 11 pencils.

Ralph: Great. Anything that will write will do.

Sometimes the other's idea will suggest its inverse or opposite to yap

Stanley: I think the Teacher's Union acts so irresponsibly because

the Administration has ignored them for s9, long,

You: Do you mean that the T.U. would be leSe6flitant now if
the.Administration hgd consulted with them in the fast?

.Stanley: certainly. I think the T.U. is: being forced to more and
more desperate measures.

.
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To develop our skill ii understanding others, try differentwaYs
(1) conveying your interest in understanding hat they mean, (2) reveali

at the other's stat ents mean o you. Find what kinds of responses
re helpful ways of p rephrasing 'or yon.

The next ti e someone is a iry with you or is criticizing you; trly
to paraphrase until yOu can demons to that you nderstand what he is tryin
to convey as he intends it. What fect does thi have on your feelings and
(in his?

4'
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PERC ION CHECK

i'erce tio cheCk: You descri e what you perceive to be the ther"s,inn

sta e in order o check whether yo do understand what he feels. hat is, y/o

te t ,cu see whe her you hAve decoct d his expri.ssions ot feeling a uraltely. Yjon

ya,.! 4m hi t4pressions df feeli g into a tentative description frris feeling.
y,) I perintiln check ronveys this message, '"T want to underst- a:vonr.ivel

in is this (making a descripti n of his feelings) the may you eel?

ixample:

"I get the mpression you are ngry with me. Are you?

(NOT: "Why are you so angry with me?" This is mind reading, not'

perception hecking.)

"Am I rig4,1hae you feel dis 'anted that nobody commented n your

suggestion?'

1
"I'm not sure whether your expression means that my ,commeut hurt yours

feelings, irritated you, or confused you."

Note that'a perception check (1) describes.the other's feelings, and (2) does

nut. express disapproval or approval. It merely conveys, "This is how I

understand 'vour feelings. Am I accurst?"

tottr'perception of another person'efeelings,often'results more from

what you are feeling, or are afraid of,,or are wishing for than from.the.

other peeson's words,-tone, gestures, facial expreps ions, etc. Thus, If

you feel guilty, .you may perceive others as angry(or accusing toward you.

oUr inferences about other people's feelings can be, often are, inaccurate.

Chus it is important to check them out. Perception-'- checking responses aim

to (1) convey that you want to understand the other as a person -- and that,

means understanding his feelings, and (2) help you avoid actions that you
later-regret because they were based on false assumptions of what the other

was feeling.

WY.

Adapted Om a paper by .

3

John L. Wallen

Northwest Regionalucatlion Laboratory

1968
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Behavior Description

\

Introduce b havior description
- Simulation kits and behavior description statements,
- Distribute and review copmidication

skill. 'handout
- Debriefotal group .r

Introduction 4 second ommunication skill, bevior description 5 minutes.#
Participants must perfect this skill if they want to give and,receive
information about their behavior!

"-

Simulation
Skits
(40 mint)

I mtnuts

L"

3 minutes

Leaders paraphrase the following for the, group: By perfecting she
skill of behavior desdtiption you can increase your understanding
of messages you respond to which others did not send; you can see. 4
how you misread other, people; you can see how you communicate messages
you are not aware of; you can. gradually see how others see you
differently than you see yourself.-

Two group members at a time put on fdur or five simulation, skits in
which they play themselves on the themeof behavior description. Brief
each one of the pair separately. After each skit, ask the observing
group members to describe the behavior they saw during the performance. '

Write the descriptions on a blackboArd or on newsprint until 5 or 6
are mentioned withdut-evaluation or discussion about the accuracy or
validity of the descriptions% Try to get statements from several
people in the group. 'Then review the descrifiifts with the group, and
with the members, determine whether or not the statements are actually
descriptions of behavior.

.

1461) A trie o carry on a professionsl conversation with B. B opposes
everything says and appears to be trying to show A up.
-

2) B i attempting to carry on a conversation with A..A net'er lets
It fin; a sentence or complete a thought, but cuts in every time B
starts talking. However, after A finishes, he waits for B to start
again.

4

52
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3) A tries to talk with B wh
bored. -However, he talks an

4) B is talking with A who n

and upset; although when ask
or disturbed:

in non-verba ways shows that he is
par he' is v ry interested.

n- verbally sh ws that he is very angry

d he keeps sa ing that he is not angry

5) .B is talking with A about the sa
' in 'a different asAt of the subjec

difference and seem lo be talking a

42

utne subj ct, b pch is interested
t. Nei er seemp aware of this'

cross, in-poses.

hp, approach to ',-;lottilation,skits invol.ves assign ng role', alone two
it a time and then.all9WInithe two to preate their own skit around

lc role'pairs are as'4ol.foCia:

- .

I) Policeman and blacNtiltan

2) Parent and child

3) ProfesSoriteacher and student
.4) Politic%1 Meng and conservative
5) Employer and employee

Distribute communication skill paper and review to insure under-
standing.

Total debriefing time, 60 minutes. Allow 20-40 minutes for peactions
tu the skits (from either the viewpoint ol performer or' observer) and

the balance of the time to personal goal changes.

1) Move now from the description of behavior in the skits to a
discussion of the relationship of behavior description to personal
Chang goals. Let the group deal 'with the subject. If the group
lets your comment PLOP!, you can comment that it plopped and then
give vour reaction to its having plopped,: e.g.,"I feel .

2) If anyonekecides to share his own personal change goal with the
group, it is now appropriate to ask the group how "we" canshelp the '

person. Is it within our power to help him? Why, or why not? Is the
goalChange the type that can be helped through 'the use of Xeedgack?
What kind a feedback would the person like? Are the group members
willing to do'thfs for the person ?,

If a participant's-personal goal change is susceptible to feedback,

the,group leader would comment on his Behavior 'in the group in
relation to his goal.

4



FEEDAWIC

I. Definition:. The word feedback comes from a device built- into guided
missiles which en bles observers to know more abOut ,its
flight, and which internally helps, the missile thhnge
difection in orde Ito stay on target.

iick

II. Feedback..'a'romion experience.

43

get it bath as groups and as individUalis.

Lxaw-les ,d informal feedback t'ol. raup,'.:
. .'

file neopie who never come again
B. Ilte amount _.,f

i
f interest or lack of it ,.

c. rite things people sayafter the'meeting(if we could hear them).

xamples of informal feedback t

A. I am listened to or'ignared
, tit People Like or don't like whhat I say or do.

I have influence or .I don,!tc,

us -as individuals:

'InforMal feedback is both verbal and non-verbal.

III. Experience of groups

A,

out'planned feedback:

'When no plan is built in to secure and use feedback, the group
defipes its gdal, decides on and takesactl611, and either succeeds.
or fails to achieve its goal: (Actually, wth'out some-feedback,

.1, group may not even know whether it has speceeded or failed. In
a lea situation, for example, some kind of a tl;t may be needed
to see-whether members of the group have li:arned whai was planned.)

. .
j

.

R. 11. 6-1gronp succeeds, lhefe m4y,t:e satisfaction. But why dld'we
succeed? Can we do 4-[ 'next time? What factors In the' operation

N ,
4, . a .: I het us 'to success: sothat.we cantryto'in6lude these factors

la a r groups and ictivities?/141thout planned feedback we have
no wa of Using this group experience as a learning experience..

'

We maY be basting:much valuable material. k-

$1,.

If the group fails, why? Does this prove that groups are
Who oryhat ran we blame?,The frustratiop of fail,pre will
make us look for Someone or sometillikeb blame. If. the b
leveled at.members=oi the groiip, this makes for had inte
relations andhottility. Without. planned feedback it wil
dIfflCult to ikate the kactot which made for failure,
I hey may bechyged the next,time.

were our goals unclear or unrealistic? Were our methods
wron§! Were .group maintenance needs neglected so that We
.iliaction:adeqdateTy? Unless we know,-we cannot turn'the
oi failpEe into the valuablo'learning.experlence It could
time, energy and.expesience have teen wnsted:

no-good?

probably
lame is

rpersonal
1 be very
so tliat,,

of aotion
could not

experience
.be. Again,

5.4,

4/0
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IV. lypes of planned feedback to groups:

A. Post Meeting Reaction or feedback.sheets

1. These sheets are usable in on-going groups or in one of a

4 series of meetings, the-material to be used in planning the
next meeting.

r

Anonymity of writtim comments is useful in nn.u.n:tomkd
to franl, f(ecl-ba0. , /

cettlne such material from all member' prevent: th dr,,tkirtion/7
of haphazard feedback. '(Example of haphazard fotlhAck: one
person expresses his opinion to ten pee e, and judgment,-is
that "many feel this way. ")

jr 4. It Is good for all of us to see that reactions cat other, maw
differ from ours.

4 If we write- our opinion, it may solidify it a little. This
could be.good or bad. It may'help us resist preAure to
conform to others' judgments.4 It may make us feel some

)1commitment to dosomethiug about it.

B. Use a process Observer, who mpy report to the group or consult e
with a leader.

C. A definite plan to pause at intervals in the meeting to "When
are we?" or "What are we deing?".

D. The setting of a group standard whereby leader and members are

sensitive to group process and are free to make observation's and
comments whenever they can be helpful to the group3process.

Ii all of these, and other methods of planned feedback, we must be.sure
that:

1.' The feedback is used.
2. It is shared as far as possible by the entire group. If the

grout' as a whole is to learn' and to make 4etkiSions, it mist'

share in the diagnosis of its difficulties and its effectiveness.
3. It is relevant to the needs of the group. If we need -to know'

whether or not s'omething was learned, or attitudes changed, it
doesn't help much to have a Post - Meeting Reaction sheet (P.M.R.)
which says, "I liked . . . I didn't like .". . this session."

44.

Planned edbaclit tb individuals

Y. Research has shown that there is much more negative than positive
teedback in, most situations. Parents and teachers, for example,
tend to punish much more often than praise. Most of us are quicker

to erielcize others than commend them. WHY THIS SO?

5 r.'
4. 4



1. Fear that We will merely flatter or be thought insincere.
2. Are we inept from lack of practice?
3. We all.like to receive positive feedback. Others feel the same.4. Iamhis a reflection of our cultural stereotype of masculine

behavior which. does ngt show feelings?
Do women adopt this

pattern in groups?
5. Does our reluctance to give positive feedback reflect a deep-

seated hostility to others?

B. How can'we give negative feedback, when we must, without implying
rejection of the person? How can we receive it without feeling rejectionor becoming defensive?

1. If an itmodthere of trust, and a warm relationship
exists hetweefl

ewe' peoplv, negative feedback may be handled constructively.

2. Neiatiye feedback can be "taken" more easily from an objetive
observer whose relationship to us is quite impersonal. Taped
feedbacl, can be accepted sometimes when face -td- -face cannot.

3. We can accept feedback when,we have the resources to dosomething
about the criticism.

C. Giving and receiving individual feedback

1 in.giving feedback (especially
atmosphere of trust and mutual

will he helpful to the other's
of your own irritation.

negative) -- wait until an
liking exists. Be sure it
behavior -- not just an expres0_011

Watch your ,tone of voice. Avoid "loaded" words. Make all
observations tentatively. Limit your comments to observable
behavior, don't try to analyze why.

2. Receiving: Ask for it, especially in, new groups, or iflitu are
in a leadership role. Listen to it.. Try to put it tol'use in a
way which the group can see. Watch that defenpiveness.

Our culture seems to "accentuates the positive" and assume that the negative is .

always bad. Hence we tend to avoid or suppress any negative reactions. While
all feedback is not negative,by any means, we often assume that it will be.
The critical or negative reaction, of the person who seems to be negative, can
often be the most helpful to a group-or an individual. If we can recognize
this we can use feedback to help us achieve our goills and to improve.6ut learning.

RETcRENCle:

BradfoN, L., Stock, D., and Horwitz, M., "ImproN1 Croup Efficiency" in
Underttand How (:rotes Work. Adult Education Association, Leader.S-hin
Pamphlet %o. 4
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Purpose:

SESSION IV

The goal of this session is to teach the group the
relationship between feelings and behavior; to teach
the participants how to describe feelings and how to

. practice the skill.

Communication Describe feelings. It is possible'to help others
. Skill: understand more accurately just how one feels by naming

or identifying the feelings that are being experienced
and by naming a specific kind of feeling.

Task:

Materials:

The task is to complete the exercise based/On the
communication skill of describiN feelings, and to
practice this 'skill during debriefing..

1) Communication-of Feeling, task and codebook
2) Paper on EmotiOns as Problems

46

Time 10 minutes Introduction and Lecture on Skill
Schedule: 20 minutes 4- Exercise I-

20
-

minutes -- Exercise IT J. alone and in helping 'trios
20 minutes -- ExerciSe III--

:50 minutes -- Debrief group

Supplemental
Task:

One gropp member is encircled by the rest of the members
of the group. While the person in the center stands in
one spot; pivoting on his feet or ankles, the others
catch and support him and pass him on to others around
the circle. At the beginning of the exercise the'circie

should ha'ce a rather small diameter, but may widen by
having each person the circle step back slightly
every few minutes. The exercise may be repeated with
other members tri the center of the circle.

Debriefing may focus op the feelings of trust of the A

"faller" and responsibility on thepart of the "can-hers."'

5 7
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SESSION IV

1) Introduon (10 minutes)
Leaders paraphrase the following for the group.

This skill helps others understand you as a person--'aelps otheTs
understand what you are feeling. At the same time ft,helps von see
how feelings influence behavior. You need.tu be able to describe feeling
in order to,understand the imilueAse of feeling on behavi9r.

--The perception of feelink is inside a person bill it is
thought to be outside, e.g., You taste a sour apple. You
usually think of the ckaracteristic "sourness" as residing
in the apple. However, the perception of sournes is in the
person doing the tasting.

.ti

47

--It is quite common for people to locate the characteristic
(sour) outside themselves.

--Sometimes it is difficult to know what we are feeling. We
4

have learned to feel in terms of the characteristics of
others; e.g.: "She is a wonderful, person" rather than "I enjoy her."

--When you say, "She is a wonderful person" you express a feeling
rather than describiOrit; you make a judgment about the other
person's traits. When you say, "I enjoy her" you describe not only
how you feel about her, but you name a specific kind of feeling.

-7-The difference betweeAexpressing feelings and describing feeling
is considerable. "She is a wonderful person", for example, mil/

have described the feeling, I respect her abilities."

--In short, expression of feeling may come from a number of quite
different feelings...

--Thus, expression of feeling alone can easily feed to misunderstanding.

--If you want others ro understand accurately how you feel, it
important.to describe your feelings. Descriptions are less
ambiguous than expressions of feelings.

2) Pass out the paper on Emotions as Problems and the Feeling Exercise

56
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SESSION IV

3) TASK

Ask the group to ,Cake about 5 minutes to complete Section I --
Expredsion in Words. Have the group break into trios to discuss answers.
Repeat with II--Non-verbal Expressions of Feelings and III--How ,Do You
Express Your Feelings?. (Total of 20 minutes for each section.)

Leaders should make a mental note of how members communicate their

feelings, especially in Exercide III where they are asked to state how
they communicate without-words. These data could be, used in the group
as follows:

--During the remaining 50 minutes use the four communication skills
to help understand what people are feeling and what is happening

in the group.

--Are members of the group bored, uninterested,etc.? Check it out.

--Confront the group with your perception of whilt is.happening and
ask for a perception check from otprs. What does 'the group as
a whole want to do about it?

-How can personal goal changes be achieved if no one will give
feedback?

"-What does this information mean to the group members? How will
they get the information they need and want if no one will
report it?

-What can we do to make it easier for people to report such
&;1.

information? Ask them!

--What keeps people from reporting this information or data'? Ask them:

p
Let the group debrief on the feeling exercises or whatever is important

to them at the time.

--Group leaders should withdraw from the leadership role they have

assumed during the task exercises and rely on the communication skills to,

look at group interaction and indi1ridual behavior.

4) Pass out 1-o unication skill sheet at the sesSion't conclusion.

59.



Purpose:

SESSION V

The purpose, of this session is to generate strong dud
genuine feelings and to afford an opportunity to practice
a new communication skill in regard to those feelings-
the perception. check.

Communication Perception check. A good perception check conveys this
Skill: message: "Iyant to understand your feelings, is this

(makin a statement of feeling) the lday you feel?" N

good p ception, check does not express 'approval or
disapproval of the. feelings.

Task: The group is divided into two groups, )f five: extri
members become bbservers. Each group is given the live
Square Puzzle which requires that each person in t1
group put together an 8" x 8" square from the piec.
given him. The task is impossible to complete unless
the members work in cboperation with each other.

. .

Materials: 0-Two Five Square Puzzles
2) Observer forms

3) Communication skill sheet:--Perception Cheick
4) Paper: The Interpersonal Effect of VarionSiResponses

rime 10tinutes --Introduction to skill - perception checking
Schedule: 45 minutes --Task, Five Square Puzzle

30 minutes --Debriefing within task groups

35 minutes --Debriefing total group

6

ti
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SESSION V

INTROTTION TO /SKILL EXERCISE (5 minutes)

Verbally introduce the last communication skill, perception check, dS a
vehicle by which group members may better understand what happens during
the puzzle task. Paraphrase the following to the group:

--The skill operception checking consists of stating what
you perceive another to be feeling.

--A perception check conveys the message that you want to
understand another's feeling.

-PerCeption check is, not used to express disapproval or
approval of the feeling of the other.

--A person's perception.uf another's feeling is'often based on
his own-feelings; e.g., if you .feel guilty you may perceive
others as angry - or threatening to, you.

INTRODUCTION' (5 minutes)

Have the group count off by two's to form two groups.

-Each group leader attajhes himself to a group.

-Each group should have a le- -.(or the floor) to work

around. The task ca for 5 persona; -if there are ,
more than 5, the remainder act as obbervera.

- The observers are given observer ffrus on which they
make notes So,use in reporting to the group. Once the
task is started,-the-observers do not tal to the

task grotip.

--Hand out puzzle packets to the task group 'embers.
Read the instruct ions for the task to them.

THE TASK (45 minutes)

t ,_./
Groups are given 45minuteso complete the task; if the task is
completed before that time, the group should start its debriefing
process immediatd1v- Group leaders will see that the instructions

are followed.

6i.
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SESSION V

DEBRIEFING: Individual Groups (30 minutes)

When the group completes the task (or when the time limit has been
reachedYeach group debriefs immediately.

Groups can discuss how they felt during the task. Suggested
questions:

- -How did those who completed their puzzle first fill?

-How did those who were unable to complete their puzzle feel?

--How did those who had someone take One of their pieces feel? -,.-t

- -How did those Who to pieces feel.about'doing so?

During the debriefing the group leaders should model perception
checking. Use percept on checking to help the group understand
what happened during tt e puzzle task. (see suggestions below)

L.
'DEBRIEFING: Total Group (25 minutes)

Using perception check, debrief in the total group.

-- Continue in the same way as in the individual group debriefing.
I Have the total group look at what happened in the 4roup during

the puzzle task.

--Did the puzzle task touch on anyone's personal goal change?
Howr. Any feedback from anyone?

Hand out the paper, "The,Interpersonal Effeict of Various Responses."
The group members may want to look at some of their responses in
the group within this form-of-reference.

.

Hand out the Perception Check skill sheet.

6 2
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FIVE SQUARE EXERCiSE

Introductions to Group Members

1. Each'member is to attempt to assemble an 8" x 8" square directly
in front of him at his work place.

,

2. Each member's puzzle pieces must be kep in front of him at Kis work

(place, except for those pieces he is gi ing to another member.

3. No member is to talk, signal, or gestuit in any way which would

provide guidance, direction, or suggestion to any other group
member. For example, no member may signal that he wants a puzzlv
piece from another member.

4. Any member may give any of his pieces to any other member.

5. No member may take a piece that has notbeen offered by another
Amember.

6. The exercise is finished when all five members of the group have

constructed their s4uares.

t

6J

ma
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OBSERVER FORM --- Puzzle Task

The following suggestions are ways to utilize your objectivity as
an observer. You might need to keep notes for a brief report of
the interaction in the group during debriefing.

-You can keep track of exactly what happened.

-You can notice those situations which either slowed the
group down or speeded it along.

--You can observe the non-verbal Lhavior of different group
members.

-You can observe how the group members work together.

1

As an observer you should remain silent during the puzzle task.

64
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THE FIVE SQUARE PUZZLE'

This diagram shows the correct construction of the puzgle for one
group of five persons. Each square is 8" x 8" and contains five
pieces when completed.

At the outset, each person receives a packet containing five
pieces--one from each of the completed squares.

.....

4.,

''.......10/ /

65
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THE FIVE S9UARE PUZZLE

This diagram shows the pieces needed for,one group of five persons
and the way in which the pieces fit together into five squares.

At the outset, the pieces labeled "A" at* given,to the participant
labeled "A", the "B" pieces are given td B, etc.

66
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Purpose:

It

SESSION VI

The purpose of this session is to help the group members
discover what prevents them from giving and receiving help

. /

from others.

56

o
t.

Task: A blindfold exercise is used. The group is divided into dyads.'

e member of the dyad is.given a blindfold;' he must then be

_....1131:1ped around the room--to pick up something to drink, get

seated, etc. After 10 minutes the process is reversed.. The

second number of the dyad now needs to be helped in the same

way to get and eat dessert.

Materials: 1) Blindfolds
2) Paper on the Helping Relationship
3) Fzuit juice or coffee, cups, napkins, cookies

Suggested 5 minutes -- Getting settled, setting up juice and cookies

Time 5 minutes -- Introduction to task

Schedule: 10 minutes -- Dyad I
10 minutes -- Dyad 2
70 minutes -- Debriefing in total group

r-
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Setting up:

57.

SESSION VI

(5 minutes)

Group leaders set up a table with paper cups, napkihs

Ask the groups to form dyads. Count offby es. Let the
l's loose a partner frob anong the2's; choices may Se.
based on "Who do I want to get to know better?" "With
whom have I had very.little interaction?" °Who do I
already know?"

--Distribute blindfolds; ask one member ofeach dyad
: to put on'.the blindfold.

.
.

----------Dyad /LL (10 minutes)

The Member of the dyad whoismot blindfolded now leads
his blindfOI.ded partnee around the room and outside if .

possible: He isto acquaint his blindfolded partner
with the environment bylntroducing himtoioasairs-by
and, in general, acting as "eyes" for h partner.. To
finisb the.first half of the exercise, he blindfolded
partner it brought back to the room, seated in a chair, and,
helped to drinKcdff`e. 'The unblindfolded partneAhoUld
not simply;pface the cu Of Coffee in his -,rt rfor,hands

.
C and let him do thr Iest; but shouldmaxi e e.helping.,..:

function by lifting the cup to his pa er s mouth, Pipping
the cup, and set tint it down again:

.

Dyad#2 4 (10minutes)

Group luders signal that it,is't De to change blindfolds
and with roles reversed, after ro.in , go to the,
table for cookies (which leaders have brought out in
the meantime ).:,

DebriefinL.

Handout

(70 -minutes)

Debrief 'the.to

(paraphrase

--How did it feel

, .

1 group. Ask tht following questions

be helped? Did you like it? Why?

--How did it feel to be he guicicfor someone lese?
Did you like it? Why?

Is the inability to accept or rece help related to anyone's
personal goal change? .How? Can the g up give any feedback?
Encourage use ,of communication skills by our use of them in
the group.

Pass out Benne paper,- The Halpin(t Relationship,

68 'ot
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.SESSION VI

gel-t1)1plemental Tasks

1) Helpiag Relationthips

g Each trio consists of a helper, a helpee, and an observer. Members
choose their 'initial role,but roles will be changed every ten minutes.

It

--Within each ten minutes, the helpee is to present a problem or a
Situation w4th which he wants help; the helper is to' help.

The helping uperation'should.take seven to eight minutes, then
the observer is to comment on the process on the basis of the
ideas iri Benne's paper, e.g., what is'helpful; what'is not?

One group leader needs to kpep track of the time and make sure -
that toles are switchid eV,*y ten minutes:

4

2) Blind Group Line

58

The group forms a. -.dine by linking .hands and put on blindfolds or

aiete eyes. With an unblindfolded person on each end of the line
to piovide guidance, the g;oup roams and explores. Talking is allowed 4

between the blindfolded and unblindfolded "guiders." Blindfolded)

members may wish tchoinstruct their "guiders" to'carry out.specific

actions.
.

This allows the group to partidlpate in an activity together
after ti* dyadic helping earlier in the session. Individuals often
think of eir own diffiCulties as being unique to themselves, but

here,membe of the groqp actively engage in ap activity which poses
a difficulty that is shared with others. Thus, using the resources
of the group, the helping relati1nship in other than a dyadic context

is emphasized.

I

- S.,

UCfr: 7-22-69
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HOLLOW SQUARE

BRIEFING SHEET R PLANNING TEAM

Each of you will be given a packet containing four pieces which, when properly
assembled, will make a hollow square design.

ipur
task

During a period of 45'minutes you are to do the following:

1. Plan how the 16 pieces distribpted among you' should be

assembled to make the design.

2. Instruct your.PPERATING TEAM on how to implement your plan
(you may begin instructing yogr OPERA ING TEAM at any time during
tilt, 45 minute period--but no later th n 5 minutes before they are
to begin the assembling procegis).

General Rules

1. You must keep.ali pieces you have in front of You at all, tfMes.

2. You muat not touch or trade pieces yith other members of your team
during the plann g or instructing phase.

'3. You may show the sheet with the detailed design to the
GPtRATtNG TEAM at any time.

4. You may not assemb1e the entire square at any time (this is to be
left to your OPERATING TEAM) .

5. You tre not to mark on any of the pieces.

6. Members of your OPERATING TEAM must also observe the above rules
until the signal is given to begin the assembling.

7. Wt time is called for your OPERATING EAM'to litgin assembling
t ieces, you may give no further instructions but are to observe

the operation.

t--
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)
Group Atmosphere Check List

Circ14 the words that best characterize thislrodp session.

a
Group composite

Rewarding

Sluggish

.41Ik

Cooperative

Competitive

Play

Work

Fight

Flight

Tense

I

*Adapted from Weschler, I.R. And E.H. Schein, Issues in Human Relations
Training. Washington, D.C.; National Training Laboratories, National
Education Associatior, 1462,'Pg. 68.

72
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DECISION MAKING

Evaluation of the Decision-Making Activities N

This evaluation is to be Completed by the teacher to help in determini4
the usefulness and effectiveness of this teaching device,

,Subject area in which this mat rial was u

Now mahy students were involved in Group Guidance?

Do you feel this should.be taught as b.\seliarate group guidance class

rather than in a specific curriculum area9 Yes Ne

3, Do you feel the material would be more effective in
group'

A smaller
Yes No

Sho d the guide be more specific? Yes No

50 _Did y i al<g use of the material? 1*8 No

6. Did you alter the material in any way? Yes No
.(Suggestions for improvement are always welcome.)

7

7. Did you find the material workable? . Good Fair Poor

8. HOw did the students receive the material? Well Fair
Well Fair

a. Process of Individual Decision - Making

b. Your Own Values 6
c. Honesty

d. Skills in helping others understand-yOu as a
pereon

e. Anxiety About Future or Conflict with Parental

Wishes for Future
C

f. The "T" Diagram

g. Improving Self-Concept . .

(1) My World
(2) Valire Judgment

h-.--*vercoming'Apathy

(1) Who Am I

1.. Conforming to the Standards of Otheri

.7 5

Poorly
Poorly.



r
4

' 9. List any other areas in which the students felt a need ft:fr. decision-

.

making skills:

10. Did you find the resource list useful/ Yes No
11 Which ones did you use?

AJ

11. What improvements do you feel should be made in the program?

3

1
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I.
GROUP GUIDANCE

STAFF SURVEY

After In-Service

r.

1. Do you feel our students have need for a group guidance program?

Yes No Uncertain

2. I am able to identify my role in the group guidance decision
making process as it relates to the student and the prdgram.

Yes Nor Uncertain

3. I am able o show an acceptance of values other than my own..t..,,,

o Yes ~,"s, No Uncertain-
4

I
4. I am able to describemy role in the group guidance proces so

that others can paraphrase thr4 description.

Yes No Uncertain /

. 5. I am able to demonstrate d positive
understanding toward the

group guidance process- by integrating decision skill awareness
activities into subject areas.

Yes Na Uncertain

6. I am able to allow each student.an opportunity to express himself
regardless offhis value system.

Yes No Uncertain

ir
7. I feel I will be able to go to another, staff member and receive

help in planning or understanding my role In the groUp guidance
program.

Yee No Uncertain

8. I am able to draw support from the faculty, by demonstrating.support
for the group guidance prokess.

Yes No Uncein

7

S.
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4.

9. I would have the opportunity to make use of the total facilities
and staff.

Yes No . Uncertain

10. 1 view my building as place where I can plan and discuss the greuv
guidance program.

Yes No Uncertain ,

65

qh

11. I am able to identify available relevant group guidance resources. 4

Yes No Incertain

12. I would new find it possible to show a positive attitude toward the
group guidance process.

Yes No Uncertain

13. I am now able to maintain a positive commitment toward the group
guidance process.

Yes No Uncertain

14. I definitely plan to implement this material into my. curriculum.
qt.

Yes Po Uncertain
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DECISION-MAKING SKILLS

RL4rces

Materials most readily useful to the classroom teacher are
probably the professionally produced programs:

oeiding, published by College Board Review, Copyright 19/2

A structured tea,:hing unit with activities, concentrat-
ing un using values in making decisions.

Decision-Making, published by Scholastic Magazines, Inc.

Copyright 1972

A brief unit which includes games, discussion topics,

writing assignments, a poster and a set of visuals for
use in ille-plaving.

nalauesnor-----

rsBoth programs \.a suitable for use with junior high students,
and samples of each ar available from the publishers.

For those interested in current research in the area of
decision-making, studies are available on microfiche through IED.

. Contact Wilson Maynard for information.

RUPS (Research UtillAng'Problem.Solving) Classroom material
available thrciugh Northwest Regional educational Laboratbry,

400 Lindsay Building, 710 S. W. Second AvedUe, Portland, Ora. 97204.
1,Copy available from Ron Burge, Adm. Bldg.)

Exercises in communication, problem identification and solving,

particularly appropriat."e for staff, senior high students. .

Film strips from Guidance Associates, Inc., available through IED for
pre-view:

"High School Course Selection and Your.Career"

"Personal Commitment-7Where Do' YouStand?"'

7 7
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Additional Resources hy_Atle

An Annotated Bibliography on Values Clarification, Kireehenbaum and Glaser.

An Excha e of iniona Learning Magazine. Vcl- 1, Number Two, December,2.

Sidney Simon nd Lawrence Kohlberg have different opinions on moral and
values education. This article is a dial ue between tNftr.

An Introduction to Values Clarification, J. (.7. Penney. .$8.75, (Loan Basis) -FREE J.C. Pehney Co., 22,17iilWrigiations, 1301 Avenue of the Americas,
New York, N.Y. 10019.

'Are You the-Teacher You Think Yeu Are? Curwin, Richard L., Barbara Fuhrmann
linlriTLearriagazne, Part 1, Aprf17.77U, Part 11, May-June, 1974.

These articles present activities to help teachers understand their prioritiesin teaching and help them discover if their actual classroom behbviorsreflect their priorities.

Beliefs Attitudes arid Values: A near Of Or anization and Iha e?I
Rokeach, ton. San anc sco: Joesey -Bass, 1

Rokeach ha; Nt together a theoretical frameieork concerning beliefs, attitudes,and values, explaining the differences in these concepts, yet prpvides a
conceptualization of how they all fit together into a cognitive view of how
man functions at this level. He uses reaeOrch to aubstahtiate his views.

**Between Parent and Teenager, Ginott, Haim.

a4Clarifyins Values t1 rough Subjeet Matter, Uarmin. florin; Howard Kirsohenbana6&Wry Sfmon. Winston Press Inc. Minneapolis, 1973 $2.50

The authors give examples from nearly every/sub:lect and age level of how toclarify values and teach subject matter congruently. The book does not gointo depth about any one subject, but scans the Whole field. It explainsthe model orthird level teaching.

Composition for Personal Growth,
Hawley, Robert, Sianey B. 11?7, DavidBr tton., Har Pu 1 cation ,. UT 197h.

This book explains how to uao the traditional composition lessons of most.Engliah and language arts lessons and make meaningful activitiesthat help build celf-awareness and personal Oko -11. The activities are veryuseful and adaptable-for
moat 2nglieh-language 'erty dassea.

Cruel Cruel World - A Value Game, $8.50 ordered glom: ProgressivePlaythings, 0110 Alvarado canyon Road, San Diegc, California 92120

Developing Individual\alues in the Classroom, Curwin and Curwin.
learning Magazine Press September, 1974.

Duao I, American Guidance Services

Due° II 'American Guidance Services

7



Disbovering Your Teaching Self: Humanistic Approaches t Effective Teaching)
Cerwin, Richard, Barbara Fuhrmann N.J. Prentice-Hall, 197h.

A complete program for becoMing an effective teacher. This book gives a
model and many activitiea for becoming aware of your values, goals, self. -

perceptions, and peat experiences as they relate to your teaching. It also
provides many methods for gaining awareness of your teaching behaviors. All
of the activities have application for use with students.

:king Simething About Values, Gray,' Farnum. Learning Magazine Volume I
Number Two, beoember, 1972.

A description of a two -day value clarification workshop conducted by
Sidney Simon. The author\aharea his fedlinga, concerns and insights ihto
the process.

Exploring Moral Values, Prentice-Hall Company

Helping Children Clarifyialues, Rath!, Louis, Nerrill, Harmin, Sidney B.
Simon NBA Journalc-Vol. 56 (October 1969) pp. 12-15.

This article repeats the baaio value clarification model and processes of
valuing, and presents a feu activities for classroom use.

How Can We Teach Values? Simon, Sidney, John Weeterhoff 500

Athree article piapplet.

Human Values in Education, Rucker, W. Ray, V. Clyde J.
Brodbeck. Dubuque, Iowa: Kendall/Hunt, 1969.

, A handy book thatpreaenta a.todel for teachers for use in app values
1 to the classroom. It hats the baaia of developing curricula, of experimenting

and research. The most helpful parts or the book are probably the claas-
\\\,\ room examples. \

,

Helping Student! Think and Value Strategy for Teaching the Social Studies,
Fraenkel, Jack R. N.J.: Prentice Hall, 10).

A ccgnitive view of teaching the social studies with a focus on thinking
and valuing. Much of the book is explanation of the author's model, and
there are curriculum suggestions to augment the theoretical framework.

)

4
fAIA

,
, Simon, Sidney. 500 pamphlet'---....-

the famous story, antidote to thetller statement, with suggestions for
classroom use.

Making Some of Our Lives, Harmin, Merrill. Niles II: Argtmmunicationa,
1973 $25 for the entire set or $10 for one third of the set which can
be used independently.

Two dozen lessons on values and communications for pre-teeip through adults.
You receive a package containing 24 oolor posters to motivate each lesson,
21, ditt- maste1:ko produce student activity sheets and teacher instructions.

Making Value Judgments: Decision for Today, Elder, Carl A. Columbus, Ohio
Charles g. Harr Pubs. Co., 1972 Instructorta manual to above.

A bnk designed for high school students as a text in understanding the valuing-
process. A teachers handbook is also available. Many of the aotivities can
be used with Jr. high atudepte.



My Cup Runneth Over - A Value Game, $8.50 oyderedfrom: Progressive
Playthings,-14680 Alvarado Canypn Road, San Diego, Ca. 92120

**Parent Effectiveness Training,'pordon, Thomas De" Peter H. Wyden Inc.
NY, 1970 $6.95

Personal Grown ActivitieNfor Classroom Use, Hawley, Robert & Hawley, Isabel
Amhoret, Massachusetts: IRA, 1972

A
Thief is an excellent handbook filled with personal growth and value clarih,
cation activities. The activities are designed for use with all students.
The handbook is written in an easy to use fashion.

**Readinga in Values Clarification, Kirechenhaum, Howard and Sidney Simon (ads.)
Minneapolie,-Minn.: Winston Press $5.25 \

A qolleotion of reading that pertains to the Ratha model:of valueNclari-
icatioW. The.readinge cover a wide range of topics and had a very use

'annotated bibliography.

Role-Playing for Social Values: Decision-Making in the Social Stmdiee,
Shaftel, Fannie R. and George Shaftel. Englewood Cliffs, New Jersey:
Prentice-Hall, 1967.

This book ex .sine what role.- ying is and bow it can be used in the social
studies class for dealing with questions of values. There is a theoretical
discussion of the social studies that is a heligul model for setting up a
classroom for role-playing. 'There are manfirole playing situations that ,are
appropriate for the elementary clamanoom.

Search for\klues, Curwin, G. and Curwin R., Dramar, Re, Simmons, M.,
Walsh, X. Dayton, Chic): Pflaum Publishing' Company, 1972.

This package is a total !curriculum for high_school'value clarification. It

is designed for older student but it is easily adaptable for Students of
all ages. The themes include units in authority, CcapietitionCommitient,
Personal Space, Images, Relationships, and Tine. Included are spirit masters

The Search for Values with a Focus on Mite, Harrain, Merrill, &lard
Xirschenhaum and Sidney B. Simon. T G MATHEMATICS IN THE EIZ IARY
SCH Washington, National Aasocia ion of ElementaryoSchool Prim pale
and I at4onal Council of Teachers of Mathematics. (1970) pp.t8l-89.

This article gi4e examples of teaching elementary matIvind values plarifi-
cltion simultaneously. The reaan for teaondhg this way is also describpd.

oubleet.Matter With a Focus op Values, EDMICATIOAL LEADERSHIP. Simon,
Sidney B. and Merrill Harmin, (October 1968) pp. 34-39.

and a teachers handbbok.

An article that presents the third level teaching model. There are examples
from various subjects on how to implement the model in the classroom.
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Teachin Afro-America History with a Focus on Values, Simon, Sidney B.
and Alice arnes. EDUCATIONAL LEADERSHIP Vol. 27 (December 1969)
pp'. 163-1

A rationale and exa--;Ines..of activities are presented that illustrate how
Afro - American history can be taught with a focus on value clarification.
The examples are.adaptable for the elementary classroom.

reaching English with a Focus on Values, Kirachenbaum, Hoard, and Sidney B.
Simon. -111E- ENOL/SH.JOURNAL Vol. 58 (October 1969) pp. 1071-1976.

An article that explains the need for
values. There are classroom examples
of the process.

Teaching Environmental Education with
40¢

Many good exercises and activities.

teaching English 'with a focus on .

to aid'the teaoher's understanding

a Focus on Vilueal Knapp, Clifford

Teaching Science with a Focus on Values, Harmin, Merrill, Howard Kirachenbaum
and Sidney B. Simon. THE SCIENCE TEACHER, Vol. 37, #1 (Jan. 1970) pp.
16-20.

An article that explains how science can be taught with a focus on values
and gives a rationale for doing so.

Timao - A Value Game, $3.50 ordered from:. Progreasive Playthings,
1680 Alvarado Canyon Road., SanLDiego, Ca. 92120

Understanding the Hidden Curriculum, Kohlber3g, Lawrence with Phillip Whitton
!EARNING 1(A0AZINE Vol. 1, #2 December, 1972.

Kohlberg eeesittlue development in sequential, natural stages, and these
article expand hi model and theory. While Kohlberg's view.is controversial,
it helps clarify mo 1 Janes and education. He ha& done much research to
back his view.

**Values Clarification, Simon, Sidney B., Leland W. Howe, Howard Kir ohenbaum.
Hart Publishing Company, Inc. 'NTI 1972. ,$3.95 paperback

yalues Clarification:t A Handbook ofpractical Strategies for Teachers a
ltudents, Simon, Sidney B., Leland Ho Tao.,, and Howard Kirschenbaem.
New York: Hart Publishing Company, 1972.,14.25.

A collection of moat of the value clarification activities that have been
presented in the articles and books on vane clarification, along with Tp.any
new ones. The activities hate application for classrooms and sttdents.
A very useful book,for developing'currichlum-in value clarification.

Vattfea Clarification at the Family Table, Kirschen baum 50¢
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Values Clarification in Junior High -School, Abrtowitz, Mildred and
Claudia Macari. DUCATIONAL LEADERSR/F, Vol. 29, #7 (April, 1972)
pp. 621-626.

An article written by two inner city Jr. High a4ministratots Who taught a-
course in value clarification.

This article. explains how the course was set
up and describes the activities that were used. It.also describes the effedtsof the course on etude

Values Educat on: Rationale Strata iee and Procedur a Metcalf, Lawrence E.
gton, a o ounc b or, ial Studies, 4let

Yearbook, 1971. J
Social studies has been one place in the traditional curriculum that has
accepted the responsibility of dealing with questions of values. Thisyearbook of the N.C.S.S. examines how this can bee be accomplished,
complete with activities and curriculum examples.

**Values and Teaching, Rithe, Lou* Merrill Harmin and Sidney B. "Simon:
,;Columbus, Color CEarles'E.'Merrill (1966) $4.95

\
""-a--

The first major work that describes the valire clarification process.
The book focuses on.the nature of.the valuing, how.the process works, and theapplications for educatioq: There are eome-ilotivities and strategies that,
exemplify the basic points, along with the helpful chapter on guidelinesand problems.

Values and Teaching,, A Humane Process, Harmin, Merrill, and Sidney B. Simon
EDUCATIONAL UrADERSH/14 JOURNAL OF TPUIPASSOCIATION FOR SUPERVISION AND CURRI._CULUM DEVELOPMENT^ Vol. 24 #6. (WO, 1967) pp. 517-525.

This article include different activities that teachers can use to help theirstudente clarify their values.

**our Perfect Right, Alberti,
Robert'E., MichaelL. Emmons, Imp4Ct, Box 1094,San Luie Obiepo, CA 93406 1970 , $2.50 paperback

1
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AdditioreljtmEsIt4j1t Author jr

.Abramoviz,z, xn,1

4gigh Sohool. LEAD
pp. 67.f-626,

4
MacaY1, .lees Clarification in JuniorIP. vo..

(April, 1972)

tiale-wrlttet by two inner city Jr.
High'edmistrators who taugiit ase in value clarification.

This article'explains how the course VIAand des:ribee tre activities that wore used. It also'deacribes thetec i of the c: arse on students.

41b
!0.1"_-nael. L. 'Ammons, Your Perfect Right.

Impact, Ficel(,);,.A. 1970 12.50 paperback. ,

n 2:,043,14;$3

Magrzinr. Vol 1, #2, December,
197,' Ir

Simon enc. :r1.-41rnna ''or. erg have ciflerent opinienucetion.1 This artile is a dirllgue between t
on moral'and

Choi Cruel Wozl'i A Naha Oamer-, $3.-';'0 ordered from: .Prograisive
,e,an:,-nr. Road, San Oleic CA 92.120

. CuAnl.'!!fichard Bartsra Fthzvalr:, Are Ycilhe i sac You 'Mink You Are?'Lqtrning 'tfagaTine, ?art 1, April 197h,Pirt

The articles preaent'activitire to help teachers
in'Veeching and nalp them discovW11

their hctual.,ret1ect their priorities.

Curwin and-Duroin, Dev4io
Letrn1ng Magazine ?ress.

.41:7 tual /Values
-4,4 6 .er, ,

stand ,igritte4
tearoom behaviors

$.

'the Classroom.
.

Curwin Richer1,
.erbara FlhrmInn,,Diacovering Your Te4dhi Self: HumanisticApprgadhairto affectim Triaa

""
.A complete TT*
mcael and Ma4pa
periceptiOns, a

provides many
Al). of the ectiv

N.J. Prenidee-HilL-1
sTar DIM ing an effective teacher. Tis book gives aivitiee itoz_ttaattyXesre of your values, goals, aelf-past experiences AS they relate to your teaching. It alsoa for gaining awareness of your teaching behavibra.lee pair!: application for use with students.

Cu.rwin,A. ani Clirwin R.; Dinner.. R., Sirmona M., Walsh, K., Search forValues. Dayt-,n, %f
ol1humPublishing Capany, 1972. , V

O. :. o 7- .
. This package~ is a total otrriculum for
ps designed for older students, but it
11' ages. The ::lemma inolude unit 3 in

'personal spfce, fmagm 41ertortsPiPs$
masters and a teaC-eif ia;144k,

,
.

high school value clarification. It
iateasily adaptable for students of
authority, competition, Commitment,and time. .Included are spirit,

.4,
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Duso I, American ..".sitaiance rvicee .,
.....v,4

.

,

1.

Duso II,.kmerican'3141 ce vices
. N
Elder, :a41-A., Making 7alualJudtments; Decision for Today. Columbus, Chio
Marles EtSerril/ Publ:NCo., 1972 Instructor's manual to above.

. .

A bc.4 designed for high school etudente ae a text, ilrunderstanding t he
valuing process. A teachets hail¢ book is also available. Many dt the
activities can be used with Jr. h ents..

Exploring Moral ValuesN Pisntice-Hall Company

Praenkel, JackiR., Helping Students Think and Value Strategy for Teaohing
.the Social Stgdies. N.J.: , Prentice-Hall, 1973,

A cognitive view of teaching the social studies with focus on
and valuing.' Much .7,f the book is explanation of the author's model

there ale c4rricurim suggestione.to augment the theoretical friamewo

Ginott,Haim, Between Parent and Teenager.

Gray, Farnsm, Doi .Somethi About Values. Learning Magazine Volume 1
Number Two, Dace er,

A descr tioo of a twc-day value clarification workshop corActed by
Sidney 0 The author shares his feelings, concernssand insights into
the proces

nking

and

adrdon,-"Tnomaa sr., Parent Effectiveness Training..

NY, 1970 $6.95
Peter H. Wyden Inc.

Hs/min, Merrill. Howard.Eirschenbaum, Sidney Simon, Clariiiipt Valupe
tffough_Sutiljftt, Matter. idnaton Press Inc. Minnsapolls,. 1973 $2.50

The authol's give ekamples from nearly every
6kify values and teach subject matter oo
into depth abou,l, any one subject, but 'scants

the model of third -level teaching.

ubjeot and age level of haw'to
uently. The book doers not gO

he whole field. It explains

Harmin, Mirrill, Ma Sense of Cur Idris Niles Its Argus Communicatione,
1973. $25 to the e re se or I or ebthird of the set which can
be used independently.

do en lebeona on -values and communica

receive kage conl.ainrng 24 colo

2L Jitto MA tare tc ntoduce student acti

s

ions for pre -teens through adults.
postere Ito motivate each lesson,
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Harmin, Merrill, Howard Kirechenbaum and Sidney B. Simon, The Search for
Values with a Focus on Math. TEACHING HATHEMATICSJS THE ELEMENTARY SCHOOL
Washington, National Asapciation of Elementary,School Principals and
National Council of Teachere of Mathematics. -(1920) pp. 81-89.

!shis artitle give examples of teaching elementary math and values clArifi-
atioh simultanecuali. The reason for teaching this way is also described.

I
Harmin, Merrill, howard Kirschenbaum and Sidney B. Simon] Teachi Science
with a Focus on Values. 1!E SCIENCE TEACHER, V91. 37, #1 (Jan.
pp: 172C.

An article that explains how science can be taught with a focus on values,
and gives a rationale fo7.4oing so.

4 Harmin, Merrill and Sidney B. Simon, Values and Teaching, A Humane Process
EDUCATIQNAL LEALERSF.IP JOURNAL OF THE ASSOCIATION FOR S ERVIgTbN ANDJCURRI-
CUIUM DEVELOPMENT. vol. 24, 446. (March, 1967)-) PP. 517-525.

This article includes different activities that teachers can use to help
their stbdents clarify their values.

Hawley, Robert, Sidney B. Simon, David Britton, Composition for Personal
Growth. Hart Publication Co. N.Y. 1974

This book explains how to use the traditional composition lessons of moatost
English and language arty lessons and -make them into meaningkul activities
that.help build self - awareness and personal growth. The activ ities are very
useful and adaptable fpr most English-language arta classes:

Hawley, Robert and Hawley, Isabel, Personal Grown Activities for Classroom-Ude
Amherst, Massachusetts: 1972.

This is an excellent handbook filled with personal growth'and value clarifi-
cation activities. The activities are designed for use frith all students.
The\handbook is written in an easy to use fashion.

Kirichenbaum and 'Jlaser, M ,Annotited BibliOirrAPhY on Values C ication.
6O

Kirschenbaum, Howard abd.Sidney Simon (eds.), Readings in Values Clarification.
Minneapolis, Minn.: Winstdn Press $5.25.

a \

A good collection of reading Nft peitains to ttie Raths model,,of value cldri-
.

ficatiori. The readings cover a wide range of topics and has a Very useful
annotAtd bibliography.,_,

qrschentatm., Hci.ard and Sidney B. SUL, Teaching English with a Focus on
values. THE MUSH JOURNAL' Vol. 58 (Oktober, 1969) pp. 1071-1976. .

N,

An article tnat explains the need for teaching English with a focus on
values. There are classroom examplee to ai the teacher's understanding
of tho.,,procesl.
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Kirachenbaum, Values Clarification" at the Family Table. 500

app, 71iff".-rd, Teasping Environmental Education with a Focus on Values.

4.
6

Kohlberg, Lawrence with Phillip Whitten, Understanding the Hidden Curriculum.
LEARNIN3 MAIAZINS Vol. 1, 02 December, 192.

Kohloerg sees vase ''.evelopment in sequential, natural staiar and these
articles /wand flE enotheory. pile Kohlbeig's view is controversial,
it helps cltrfly -,-a2 ioEues and aindation: He has done much research to
tack !",s view. /

\ e

Metcalf ier.TPIxr- F. 'Hd.) 7/11.1es Education: Rationale Strate ies and
Procedures. ',,ashinron, ationa :3ounc or a oc a u es, 41st
Yearb4nk,

Socialdies her t een one place in' the traditional curriculum that has
accepted the responsiollty of dea.ling with questions of values. This
yearbook of The N. O.3 S. examines how this can best be accomplished,
complete with activities end curriculum examples,

Ct R th aver - A Value fie. $8.50 ordered from: Progressive
ayt ngs, 4E40 Alvariao Canyon bad, San Diego, CA 92120

Penney, J. C., An Introduction to Values Clarification. $8.75 (Loan Basii)
FREE J. C. Penney 'to., Scrucationai Relations, 7301 Avenue of the AMericas,
New York, 10019

Rathe Louis,'Nerrili PArminj Sidney B. Simonl Helping Children Clarify.
Values. NE& journal, vol. 56 (October, 1969) pp. 12-15.

This article repeate/ihe basic value clarification .model and processes of
valuing, and presentr.few vAivities 'for classroom use.

Baths, Louis, MArill :Isrmin, Sidney B. Simon, Values and TeachinE.
Columbus, Thio: Cherlan E. Merrill (1966) S6.95.

The first major work that describes the value clarification grocess.
.

The book focuses cn the nature of the valuing, how the process works, and
the applications for education. There are some activities and strategies
that exemplify the basic points, along with the helpful chapter on guidelines,
and problem's. ,

A

86



(
Rkeach, lton, Beliefs Attitudes and Values: <1Th of CT anizationand .:ha Sin 3rancisco: oesey-Base

Rokeach he put together a theoretical
framework, oncerning beliefs, attitudes,and values, explaining th, differences in these concepts, yet provides aconceptualization of how they all fit togtther into a cognitive View of howman functions at this 'level. He uses research

to substantiate his views.

:lay, Y. ,INde Arnspiger & Arthur J. Brodbeck, Human Values in,Sducati:n. Dubuque, Iowa: Kendall /Hunt, 190.

A handy box resent3 a model for teachers for use in applying valuest tue iwirom. It has tPe bads of
developing curricula, of experimentingand re saiThJi

The ,nest nflpi2,.1 part of the book are probably the class-ons e amles

Shaft , Ferrli8 R. and George Sheftei Role-Playing for Soeial Values:c ion-Ma in t1-.e Social Studies.
tneinfood Cliffe, New Jersey:Prent_ce-He1_,

The boo.s. axplaine what role-playing it, and how it can be used in the socialetadies cleal,for dealing with questions of values. There is a theoreticaldiscussion of the Imolal studies that is a helpful model for stetting up aclassroom for roleple:king.
There are many role playing situaIdona that areappropriatt for the elementary classroom.

Simon, Sidney, John Westerhoff, :{oar Can We Teach Values? 't 5,4

A three article pEwpnlet

Simon, Sidney, TALAC. 9 o pamphlet,

The famous story, antidote to the killer atatement, with suggestions forolasarr7m use.

Simon, Sidney B.; Merrill Harmin, Sub
EDUCATIONAL LEADERSHIP. ;October pp.

in article that presents the third level teaching model. There are examplesfrom various subjects on,how to implement the model in the classroom.

Simon, Sidne:, B. and Alice Carnes, Teaching Apo-Amerioa History with a.Vocus on Values.
Eror,ATIONAL.LEADERSHIP Vol,. 27 (December 1969)pp. 10-1g.

sot MatterAith a Focus on Values.

A rationale sad examples of activities are presented that illustrate how'Afro-kmerilan history ceibe taught with a focus on -slue olarificatioh.The e7amriss are adtlble f:,r the elementary classroom..

Or
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Simon, Sidney B., Leland W: Howe, Howard Kirschenbaum, Values Clarification.
Hart Publishing Co., lac.. NT, 1972. $3.95 paperback.

anion, Sidney., Leland Howe, ). Howard Kirachenbaum Values Clarification:
A Handbook of Pr ctical Str e. ea for T- hers and Ste. New Tonal--
ar ng ompany, 2. 'A

A collection of most of the value clarification activ1iiea that have been
presented in the articles and books on value clafification, along with many
new Inv,. The activities have application for all clasrooma and_students:
A very useful book for developing durriculum_in vliue clarification.

Timao - A.Aralue Ggme, $3.50 orderecftro : Progressive Playthings,
/lid446680 Alvaralo Canyon Road, San Diego, CA 92120.
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p Esther Hassell
July, 1974

.GLEANINGS FROM THE 0.S.U. VALUES CLARIFICATION AND

DISTRICT 19 DECISION MAKING WORKSHOPS WHICH POINT
fOWARD A MORE HUMANISTICAPPROACH TO EDUCATION.

THIS FOLLAS THE DISTRICT 19 4.06 HOP'S GENERAL
OBJECTIVE OF IMPROVING STUDENTS' SELF IMAGE BY.
ASSISTING THEM TO DEVELOP DECIFION.MAKING SKILLS.

.2
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POSSIBLE OUTCOMES which may be gained by studying values or valuing:
1.. Be able to know more about themselves
2% Identify clearly their personal values
3. Give greater commitment to those values
4. Experience thg satisfaction of achieving what is valued
5. Become more effective decision makers

V11 1.1. IS:

1. freely .ho en
L. (hosen troth alternatives

3. chosen after reflection upon consequences
4. something you esteem, prize, and cherish
5. something youvill publicly affirm
6. something that is acted upon
7. something that becomes a pattern in your life"

elken from the Teacher's or Leader's
Guide to Deciding

SOME GrIDELINES when introducing a new subject into the curriculum, such as

Decision Making, it,would be great to have the entire faculty aware
of it. Ill feeling and misunderstandings develop when this sort
of communication is lacking. Let everyone in on the "good stuff."

Use Process

Dialogue
'Avoid damaging overlap
Provide Time

SOME TOPICS Ib PURSUE decision making class in the Values unit
1. Importance o values in the decision making process
2. The individual, personal nature of values
3. A definition of lues

4. Recognition,cf.tralu in others

5. alariacation of our o- values
6. Identification of values :roups
7. Converting values into object s for use in making decisions

. A PLAN FOR DECISION MAKING

A. Examine, reEognize, and realize the importance of what you value in
regard to the decision.

B. Gathers 'know and bse all the relevant information avaialble.,

1. FindSall the alternatives -- search for more than you see at

First. Ask, read, think.

2. Fxplore, think about the .pogsible outcomes, consequences.

3. Think about-7weigh--'the probability of outcomes, the
relationships between actions and outcomes.

4. Desirability of outcomes (personal preference)

* * * * * * * * * *fhe decision"maker needs to thinkof the kinds of information

necessary to him. Also,"sources, sequence, and interpretation.
Some sources of data might be: printed mattir, ideas and 4Tinions

VI-2
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Of others, surveys, tests, individual himselfpast and present
experiences. Check information for inaccuracies and distortion.
Beware of ignorance regatding the data needed. This might result
in using irrelevant data.

C. Know and use an effective strategy for converting these values, objec-
tiws, 'information and risks into an action.

**********

Regarding Strategy: Calculating the risks associated with each
alternative and applying what is learned to making the derision.
Integrating these steps into a decision requires the use of a
strategy. .

- Conditions and r which all decisions are made can be divided iu
four classifies ons: Certainty, Risk, Uncertainty, Combination.

Strategies commonly used are Wish, Safe, Escape, and Cambination.

(Much of the nrecedibg "Plan" is contained in Raths' Valuing Process, p. 19
in the Values Clarification Handbook.

"EFFECTIVE DECISION MAKING REQUIRES THAT THE DECISION MAKER BE WILLING To
ACCEPT THE RESULTS OF HIS DECISION.% When a person exertises,his puwer,
control and freedom .he must be responsible for what happens.

SOME ACTIVITIES THAT WER USED IN THE VALUES CLARIFICATION WORKSHOP WHICH
LEAD TOWARD VALUING AND( ERSONAL GROWTH.

The following are Dr. Simon's strategies used in the demonstration with
fourteen teenagers:

. 4 1. Articles of Value Think of a tangible possession that has great
significance in your life. Four students were given a short time
to think and then time'to tell of his choice,

\ r;4
2. Validation From whom do you need more approval--kind, validating-

words. What specifically do ytku want'to hear? Again, four students
were asked to respond.

'3. Wiping Out Tell of an experience when you cameclose to dal*.
Who would mourn for you? If you had wiped out yesterday, what are
the important things that you would miss that you haven't .!one,

you would mi.ss.doing the most?

4. Toy Tell what joy is to you.

Ss. Perfect days -- -What would yoti do and expeleience in two perfect.

days? Describe them.

I

91
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These activities wc.re nsed in the class numbering approximately
seventy-five Ault?..

1. Validatiun: Trios of people worked together. Each per
spoke to his topic without interruption until time
called. Stopping immediately is important, also pausing
with 'ties clu-.el.to set ideas and for a transition period.

a. Who validates you more than anyone else?
b, Who are some people from whom,you would like more 11°

validation?.

2. I Learneds: Translate e listening and talking into "I learned
that I Use the same rules as in'part 1.

Also, these, could be "I re-learned thai I
or "I see that I need to

1 More Validation: Each one in the trio tells (2 minutes) about
running away from home. Then'each Of, the othe'rs says, "Thev
would have missed you if you had really gone away." You must
then reply, "People today miss me after I go away."

Be sure to vary thegroUp size as you go along.

4. More validation: Think of people you need to validate. Take
time for each to do this. (Time it.). Then others In the
group are to say, "I wholeheartedly agree."

5. Inventories--rhe categories are endless. Use sextet.

Example: Personalized Name Tags

Oria card or sheet provided, letter your first name in good-
size letters at the center, leaving the four corners of the -
card free. In the upper left hand corner'place.fhe ward
History and under it the dates of first; a death which . 4

ffected you. .Next, an accomplishment you are proud to have
mie. Then, a 'turning point in your life, and last a succeg4s.

A

n the upper right hand corner name some favorites:
irst a movie

econd food ;

Third place

Fourth - a pastime
.

In the lower right hand side name about four people who Arc .

nourishing (as opposing toxic) to you.

In tree 'lower left, some places. 1. Tranquility; 2. Lovet

4. Teag,,, . Five delicious days. (You would change these'
categories in respect to the group with whom you are working`,'

orcoUrs:1/4.) a
,Ar

Now, to finist? thig side of your card, write At leaNt frve words;
ending in ingyhich denote thi4gs you Value doinye

Exanple:-sharrhg
VI-4



6. Group Concensus. .3,extecs. lime Limit. Need paper and pen or pencil.
Suggested categories: A type of restaurant, a movie you really
liked this year, music (title), a large city. A much more difficult
exercise is sirilar and called a scavenger hunt.

B. S venger Hunt. Work with new people. (Leader will need to
ifv t.he rtigories according to the class or people involved.)

Sextet. 117 keen trft.k of the decisions. 45 minutes .-
4

C1TEGOPY ITEMS ALL LIKF,

1. Foc'd (exam-le) prime.rib
2. Clothing style
3. prngram

4. Va.7.-alon

5. Subje:t'vciu .':c in school
,f. Place r, lit
7, eni!:.7 ut

D 8. Scrts

1 O. ntt,,,

Sch 'as:K 'Eller than c-til,EN teaching. .

For students substitute an appropriate:item.

ITEMS ALL DISLIKE

pickled pig's feet

When the time is up score your answers like: l point far qaoh
5 points fnr each concensus answer. Take time to, hear scores'~,,.

Answer: Which' item was the most funAo wOrk'wfth? 140hich'iias the
most difficult.

*Items*we'all disliked were'"hard to
,

7. (house 1 item ending in "ing" from your Pe'rsonali'zed Name.:Teg and:tell4

ur grpupabout it. They are all to listen in an ccepting man r,

coat alc!not to interrupt. Preface your remarks W4th, "Hey gio -t;:want

Alp to knkyw'I aM my values." 6

S. Self CJnce,ct Forced eh)64ce This is a 'iathersomplicated Rank Order
LxerLise. This example was done With the large group of adults'who were`
Involved in the workshop; however, most items seemappropriate.for
vario,ks age groups. The list of items can be shortened to fit theNeople tR
involTed. Possible items: Asking my help; Giving.my help; Good idea;
Helping d Stranger; Finishing a difficult task; Creating something of.beauty;
Getting ,omething cff my chest;, Showing true feeling; Mastering some afff)/10,
endeavor; Accomplishing something alone.; Being,hsked to share a qbrrei;
Asstling an unlonular position; Receiving an unexpected gift. peini,, told

ou aro attractive; -1'tiining; Asking fOraaffeetion.

begLn have the .articipant§,..fold a paper tb give the number of

squ.v1, aeged to rink the itAlt: Use-pencils in order to be able
4 changel:si.letiunq as You go along,<Number each square, starting

".11.ki

9 5 t
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at the upper left hand corner a& moving to the right. End with
'the last number in the lower right. Before you start, be sure the
people realize that they are to rank these items according to how
it makes them feel. to do them--ranging from 1 (feels really good)
to 16 (no hig deal!). .

Read ihq items and leave ,participants write in the squares as they
go. Changes will probably need'to be made as they hear each item.
A culmination tor this is to do a physicalcon,tinuum around the wall
after eyrvoue has made his choices.

9: item, Bering. Private; eyes .closed; nt.

a) i&emembhr a moment of great love: location, sensory yerceptioa.

b) Why. or why.his it not curred?

c) What can 1 do'to recre
/

10. Self derira t: Trophy' case Think of something you would Like to,
accomplish; perhaps a chtpge that you would like to make in your way
of doing things - - whatever - -. Then take a piece, of paper and draw
e"troppy sitting upon ail.sse on which.you can write your name and
the de you set for finishing the contract. On the back of the-

. sheet, prepare a listof observable acts hich will be Steps in Time
- for realizing' ybur desired imprqvement.

. .

11. Common XXperience-lroupmeloncensus,timed. Group of 3, or 6

a) Moment of edstafiy (example: Christmas morning 'or eve)

h)- A time of,loneliness

c) Sothething we are all proud of1;aving done

ti) pailure

el A hope

.

12. Inventor ,The exampfeWe did in class was fairly long and some-
what complicated: You need sheets ptpared for your group showin.
a grid with a, wider Column space at the far- heft, andtwo wider
space (co mn) at the, far right.' Between these will be eight-
Columns o ual width. Leave_plenty of space at the tbp of the"
matrix for t c followirig identification: Columns; 1. People,
2. Years o r,fationghip, 3. Parental Approval (V), 1)isapprOy41 (.),
'4. Comp tloo or Cooperation, 5. Giving (C), Taking (T) , ( ).
6. ourlshingr Tnxic, I. If money is a factor iany way ($), .

8: Now often I see this person? Too often (+),.Ntt,enough (- ), OY

13. P ContthuuM.. Mskring Seat Belt's,. Are you someone who insists that
everyone in t.hpcar huckle-up tbefOre starting the engine, orlare %clti .

at the far gnd of ttit Jontinuum with youi scissors 'read' to cut.ofi

AMY



any visible seat befts? Draw a horizontal'line and, label, the far
left site, drive -in Dan; the middle, Half -way Harr and the fir;
right,Scissors Stan. A physical continuum might be nib

14. Are yeti somqene who--? This is another example of types of clari-
fication. rouna Nes: Student may pasd (choose not to answer);
-ou4Pnt Mlv you the same question; You may pass.

ofwstion-.: re you someone who
a) tAp, insects?
oj TarharaStreisand?

IL) dislikes'Elvis?

e) drives too fast?
1) uses roll -on deodorant?
g) 1c es tha ocean?

h) somene who h46.dhoplifted?

410 i) likes peanut butter and jelly sandwiches?
j) is cbneerned about pollution?
k) happy with your religious beliefs?
1) is the Oldest in the family?, (good or bad?)
m) is,ihr youngest in the family? (good or bad?)
n) believes in legalizing marijuana?

Al

On any controversial issue,hdo not jump in casually. Ask a clarifying
que,tidn that delineates the answer.

.116

15. Rank order. 'In groups of 3 do 13041idual ranking of:

Which would You rather be? .(1) the President of the United Stites,
(2). Ilave 6 genius I.Q.t (3) a multi- millionaire

11

Share your leasoning.with the group. 10-

- ,
ABOrT'THE ACTIVI,OTFS or, Ss Sid Simon dses the term, 'Strategies. There are
many excellent examptcs of activities in the book, Values Clarification by
Sidney B, Simoe, Island W. Howe, and Howarli Kirschenbaum. It is a handbook
of kacticil straftw.et, for teachers and students.

1

The activities or strat.ies, if you prefer, that I have listed-above are
some that were used in the class at O.S.U.

,

16.- IALAC T am Loveable ansl Capablg. On a paper write your first name
mid upper center and the initials IALAC just under it. Explain the
meaning ,p1 the Otitiais after you have told the story of Kenny.
Kenny's self image was,praceicaLly destfoyed by the Many events and
responses tilt. day. 111.;,was made to feel that he was an unimportant, :.
inferior person by everyone with whom he came in contact. Compose
your story to Illustrate this theme and, as you tell-it, attar .einh

destructive event; tear off a pieceof your lAW sign. Then'as
the day or period progresses and inieractions take place between
students and teacIer', he sure to tear off plec..ps of the sign .to
Illustrate the point. V

Q
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Suggestions: Use the IALAC signs for-everyone. Let each one, as by
has befn dealt with poorly, rip a piece off. (2) San be used to
build a sense of community'; (3) Build the story to fit your audience;
44) Could be sed in the teacher lounge.

,' '-
Causes for r 'IALAC signs are Killer, statements, thoughess
replies'and ac

Other sources for Activities are: the Deciding, a Learning Guide, and
the District 19 Unit, Decision Making Skill's.

SOME 'Dos AND DON'TS IN'VALUCCLARIFICATION
(Taken verbatim from material's

received at the 0.S.U. Oorkshop)

DOS:

1. Do encourage the positive.
2. 'Do encourage people.t& express true feelings.
3. Do help indiVIduals to see alternE4ives.
4. po h$'ve individuals evaluate' data by us in learned statements."
S. Do help participants clarify their values. .

6. Do permit indiiriduals to "pass" g he doesn't wish to respond.
7. Do provide an atmosphere where people can respond, honestly.
8. Do give _sole the opportunity to express hostility.
9. Do help individual discover what is important.io him.

10. Do be a f,!-an being.
11. Do be understanding.
12. Do listen.
13. Do disOlay warmth.
14. Do allow structure, and variety of techniques to evalue from the group.
15,. Do a accepting.
16. Do 1 consistent.
17. *Do enco, a e discussidn emphasizing student/student

interaction.
18. Do en drage creating new ,techniques.
19. Do create a climate, to encourage respect:
20. 1)o value a variety 'of thtaking.,
21. Do liVe by your values.
22, Do teach the process of valuing and not values themselves.

DON'TS:

, 1. Don't impose your values.
2. Don't give answers.
3. Don't' make judgments.
4. Don't be a tfhouy

Dot expect.ch'ange to take place immediately.
6. Don't be critical of other people's'values..
7. Don't neAtate to impose our values on a Mutual basis once the

climatehas,been established.

HELPS, HOPEPILLY, A Potpourri of thoughts gathered at eheforkshopt:

*. As sa fety procedure before trying any of the spetifid activities,
daderitand the und.41ying philosophy.' .See Raths, Harman, and Simon,

' Values'iaTesOling...Be..gurenAt. to overlap another teacher 'in using
the' acttv.itiefic t

.. 9-6
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2. Before sCarting,the activity, be sure to indicate whether the

results will be kept private or made public.

3. Values are4niierent in decision making.

4. People are ff.loi,ng the best they can at ttie moment. (Dr. Simon)

OW

. Ask for feedback from those you trust and 'only when you fe4 stronv
li,to rake it.

6. Ala] ion is tremendously important.
.

1. The vulture concept: The vulture feeds ton my self put- down.'

Try to eliiminat.:: he "red pencil" strategy at all times.

9. Keep the ....oeElo: Correfti%e' statements low; Validatidg statements -high.

;

Teach vaiuin,; rather than values.

11. i4e must separate valises from attitudes, beliefs, and concerns.

12. There are'no right or wrong values.'
c

13. CritkisT undermines the person tryingto dwthe best he can.

14. Keep ail evaluation regardingdecisions% a lion-judgmental basis.

15. Udt.sthird level teaching strategies whenever possible.

16. The Physical, Cogni ive and Affective domains need to be working.

17:.:s. person who has onl one set of values that are applied automathally,
without 1,eing examin d, functions more like a machine than a humeri being.

18. If a person knows how to identify( ls values, he can use the valuet; =
in. clarifying objectives and starting actions that will, be necessary .

to realize tho,;e.objectives. /

.

-IMPLEMiNTAIMN:

- A. Distrdct

1. Auve a workshop or presentation by experts, such as House ad
Darby O.C.E.

Prcoare k.;uide Book or Handbook for ,teachers to ust..

3. Ruv the references suggested by members of the workshop committee
.(Helen Hindman, chairman)

".se the concept of Values Clarification in an Alternative School

VI-9 ,
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B. Individ Buildings

1. .Allow time for a short "awareAlass" presentation at an early (In

the year) staff meeting.
, .

2 Have a team or teams of teachers review the books we reteiverana
.1

share with the remaining staff":

3.. Have a building inservice workshop using materials from S1moni.1
Valuds Clarification Handbook.

Aare Information regardin(anv regularYschedUled toutse-, hi
aluts 11Tification or Decision Making,

makepr,N1 ion for a "clearing house system" in order to skin
-atarials ,r information aboul, ,1-7.at is being used.

,
0). Make provision for disseminating information regardingvorkshou

materials:

7. Use the ideas in,the advi-Sory groups when feasible.

Make available copies of the bibliographies.,

Public:

1. Parent night activities

a. Participate in some of the strategies as we did.a.t the
o.s.r. workshop. ,

.
. 1

h. gehoorboard.members might be invited.

2.- Special presentation for. the SchOol Board. t

4 MATERIALS FROM, WHICH I DREW HEAVILY TN MAKING THIS SUMMARY: 4

1. Gelatt, H.B., Varenrst, B.,Carey, Richard Ddciaing: 0,eaderis Guide -.

2.1 School District 19 WorkshopMaterials: Decision Making Skills, 197t
From the Guidance Handbook ,

t t ,

.

3. St, Sidney B., Howe, Leland, Kirschenbaum, H. Values Clarikation
A Handbook of Practical S.tr ategies for Teachers and-Students

4. Baths, Louis, Hilrmin, Merrill, Simon, S., Values in Teaching

5. Notes from observation and partKipation inAthe O.S.U. class'conducced

'mainly by Geri. and'Ken 't



VALUi SURVEY

NAME

BIRTHDATE

Below is a list

arrange them in
YOUR 'life.

Study the list
portant to you,
etc. The v ?lue

ranked 18.

Work slowly Ind

your aaswor-,.

6

SEX1 HALE FEMALE

CITY AND STATE OF BIRTH

14,

4.

of 18 values arranged in alphabetical. order. Your task is to
order of their importatice to YOU: a$ guiding principles in

4

care ully. Then place a 1 next to the value which is most im-
pla a 2 next' vto 'the albe'which is second moat important to yob,
wiich is least important, relatfVe to the others, should be

think carefully. If you change *your mito1, feel free to chang
Mc end resAt should truly show how you really feel.

A COMFOUABLE LIFE

Al EXCITIM,

A SENSE OF ACCOMPLISHMENT

A WORLD AT PEACE

'A tiORLD OF BEAUTY

EQUAI.ITY

FAMILY SECURITY

FREEDOM

HAPPINESS

INNER HARMONY

MATURE LOVE

NATIONAL SECURITY

PLEASURE

SALVATION

sly RESPEC1

SOCIAL RECOGNITION

TRUE FRIENDSHIP

WISDOM

(a prosperous life)

(a stimulating, active life)

(lasting contribution)

(free of war ghd conflict)

(beauty., of _nature and' the arts)

(brotherhood, equal opportdhity for all)

(taking care of loved ones)

'`andependence, free choice)
s

(conten'tednehs)

(fpsedom from inner conflict)

(sexual and .spiritual intimacy)

(protection from attack)

(an.enjqyable, leisurely life)

(saved, eternal life)

(self-esteem)

(respect, admiration)

(close companionship)4

(a mature understanding of life)
'
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Below is a list of another 18 values. Rank these'in order of importance in -*
same way you ranked the first list on the preceding,page,

4.,

AMBITIOUS (hard-working, aspiTing)

BROADMINDED (open-minded)

CAPABLF (competent, effective)

CHFEPFUL -----Ilighthearted, joyful)

CLLAN (neat, tidy)

COURAGEOUS (standing up forour beliefs)

FORGIVING (willin lopardon others).

HELPFUL . (working f the welfare of others)
/-

HONEST e (sincere, truthful)

FIAGINATIVE (daring, creative)

rrNDEPENDENT. (self- relfant, self-sufficient)

(INTELLECTUAL (intelligeit, reflective)

LOGICAL (consistent, rational)

LOVING . (affectionate, tender)

oREDIENT (dutiful, respectful)

POLITE (courteous, well-mannefed)

RESPONSIBLE (dependable, reliable)

SELF-CONTROLLED (restrained, self-disciplined)

:LOG



MY PARK
c

cis, Park is a group lc ivi.tv using a budget of materials, time ancI people.

activity may be used in economics, cartography or civics. Values are-Important
in the choices male as to use of the land and .materials. No additiOnal mat-
erials or Libor sirnli he allowed.

tl

Materials

1 sheet of car board approximately 3 feet long by 2
1 sheet white,oustruction paper 9 x 12 inches'
l'sheet green construction parer 9 x 18 inches
1 sheet brown construction paper 9 x 18 inches
1 sheet blue construction paper 9 x 18'filcfies ,

4 sticks of modeling clay or a pound per group,
I ,malit4be rleirr's glue
I ,Ick.age oi nip,- cloaners

1 'n I,L,lie. 9! to ,, h,)1, ks (flat type)

4 Dt.0 IC . ,rki,lz for two\'50-mintite class periods

\I hAlkIng pen (black )r blue)

feet wide

Gonstruk/ a park for a town having people. The town is mainly 1

type(farming, manufacturing, lumbering, etc.). There are other narks in
the town. Most of the people live in . ehouses, mobile .boas,

apartments, condominiums). The town population is divided thus:

.3(r, of th- people are under 18 Years of age

20% are 18- year. of age '

107 are 25-65 ears of age 4

2nt are.over 6 Years of, age

1 The abJvc .;escription o the division of the population is merely a suggesti.,n.

In one period plan the park location, land area, equipment, entrances and exits,
ne,essary signs for communication with The ,users, and fees, if any. the prk
should he one that members of the group would enjoy using.

-uestion: Which groups of people would enjoy using. the park?

Ruestion: Would any individuals or groups feel left out?

Question:, Is the park arranged so that individuals or groups could use
the equipment without hurting people taking part in other
nea -by activities?

\ssign each worker a part of the labor to create the park.
(/

Fvalu t h,n (0,, other grou.,It, o:t park creators A the following or r11111) Iy I I li!11/
rating scale:

Litter prevention 10 points

.ersatile -.20' points,

Suitable equipment 20 points

Fountaint and' rest roots 10 points

Entrance and Fxirs 10 points

signs'- 10 points

1 0 1 . .
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THE AUCTION,AAME .

-

4

1.

. . .

The auction game is a simulktion game designed to bring out some of the..attitudea

and values that condition the choices students make. -Upon entering the fantasy

world of auction game, dreams- Ind hopes can be bought.

T
items offered for .

sale represent a rich variety of personal goals. Each st%ent has a total qi

2t000 'investment units: Twenty-four items will go up for'bid, and tire highOt

bidder gets th4:1,tem. The students are familiar with all of the items liefitre

the bidding starts. The sales are recorded on the board fo; review upon dt*-

pletion of the game. There is a debslefing discussig upon comiastion or tle

auction With implications for s secon ary Englishclaes.

1

.

ITEMS

1. An exciting life: You will lead an exciting, stimulating life - enc8untering

a wide variety of new experiences with the confidence that you/are equal to

all challenges and able to enjoywhatever comes your.way..

Financial security: You will have sufficient money,to supply any material

needs or desires you have, plus enough surplus wealth to use for any purpose

of your choice - be it pampeiing others; contributing to charity, or assuring

soc4al status. -

p

3. Personal freedom:. You will lave a life of ipdependence, always being able to

IS 'do whatyou'know is right for you in the here and now, without sny.interferenee

from others.
,

4.PleasuretYous.dfilead, anenjoyable,leisure1 y'11E4.lou willntit pa rushed

by commitalents, and'all.possible pleasures will readily be, available.

S. Closeness to God: 'You Will experiencea cOmmunionwith God - will know thas..

you are serving Him and that you will achieve His purpose for you.

6. A world of beauty: 'You will live close to the beauty of natureand to thl.

% beauty of fine art, literature; music and the theatre.
*

7. Job satisfaction: You will be recogniied by all as being the best.in your

profession, contributing more than you ever hoped and achieving everything

you ever dreamed. .

..

.
1

A
.

.

...

8. A long life and Rood hetilth: You will live far longer than the norMal 1Ie

expectancy,but your physical and mental health will be suparblPy excellent.

You will benefit from both thevitality of youthfulness and the wisdom born

of experience. 4 ,
r: .

/.
9. A comprehensive personal library: -You will posgesa,a peilsonif library con-

taining every bit of information ever tecorded. The information wil be

totally accessible you will be'Able to receive ihmediately any Item'you

request? in printed or voice-recorded form. , , , -

10. An ideal setting: You will have a home overlooking the.most beautl(ul scenery

in the world. The hqme will have the atmosphere, space, and pcilities,Aer-

essarY to prOvIde you and others of your choice with a perfelt environment.
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11. A perfect love affair' YoUwill experience a sexual and emotional relation-,
ship with a person of greatfphysical.anii emotional attractivenesa - a personwho will have the same expectations.of the affair as you. You will haveabsolUte control over who is aware df the affair.

12. Political power: You will be in a position to control the destinies of most
people in the civilized worlt... You will have absolute power to institute any
progeam or. Policy you choose, add will be able to g4in the.cooperation Of hny
person ot.organization required byryourpurposes.

13. Social service: You will have the opportudity, the AM, and the resources414f* to serve the sick and needy persons of the world. Full'effort on your part
will eliminate sickness and' need in your lifetime.

14. An authentic world: You will, live in a world in Which all peopler'are open,
honest, and tvta.11y able to relate, authentically with one another. Wlulivv 4
leelingb exist will be openly shared. .

oP .

.15. Fame: You will receive the respect and admiration of all and will be in dethand
at prominent social occasions anddecision-making conferences.

4. I

16. Universal brotlierhood: You will live in a world in which equal 4pqrlunity for
all and love of one's fellow men will be recognized as the primary values.

.17. A Perfect family life: You and your family will experience ideal relationships
together, each finding the needed love and security to assure personal growth
within the family unit. .

.

18..inner peace: You.wIll be free from all the inner conf)icts% secure ln the
knowledge that yot will always make the right decisions an4.continite gffective

'personal functioning. .

:

19. Intelligence: Yoe will function at full mental capacity, being able ti) per-
ceive solutions to critical problems and to understand logical relationships .

-between ideas.

1 20. Creativity: Youwifl be able to formulate innovative ways of co unicating
perceptive qnderstandings. You will have Unusually flne command of several
art media, as well as verbal creativity.

.

21. Wisdom: You will ha'e a matuteundirstan
ITaTers to furnish advice and counsel..

f life and will be sought out

.

. ,r
22. 50,f-esteem: You 41 1 respect yourself, knowing that yOu.arerealizIng your

potential and that you are.a person .of great worth.

t..
.

21 Deep 'friendships:. You will alway's have many close hnd meaningful relation:-

ships with persons you would choose/ to know well:
,

24., 4ature love: fou will attain leaking sexual and spiritual intimacy with.

.
another. , ,

>
..,

hi game waa adapted from Creative ,pearn
4

~103

.Systems, Inc., Clev land Heights, Mid
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SOME SU$TIONS FOR IMPLEMENtATION

Orientation foe_administrators, counselors, etc. c

Make resourde andhaterials available in schobls.

Provide inseryice for staff to acquaint staff with the concepts.

Uge staff members whdthav!:attended,previous workshops and seminars

dealing with,dec'ision making and values clarification.-

Allow Aacigers:and counselors with 'an interest to explore'the use

,of available 'materials in present classes.

0.4

'Arrange elective shortterm classes in Deciaidn Ma4pg'or Values

Clarification (Instructors'WOuld likely need inierVice:training.)

.

.
-

Incorporate:le advisoradvisee program.
.....-

Incorporate in group guidance sessions by counselor of selected

staff members. *
4 1'

1
,

Prdvite DCE course in the local area foiptergsted.stafi members

(selected stiff fcdm several` buildings, or ttal staff in One'or. motor

buildings) .. , , : ,

i

. ' , '
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